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Wo, ZOXDRBUENG, BIRDRUOEFFRICEB T HREFEKICHLERRES) &
LCIRD 4 1B ZET oD DTN EZ R D,
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BEEEAEDORE KRR
BREE (RBARIIKXTF)

1. IC®IC
HORmWHETORME, HOMOWBEIDAELRWVIRY RAIRETH D, L, HEiD
ME ) LIz EBEWT 200, BUIE, BATIE, #EOEOMEZENE LA EI T
—RMEESIMTOIL TV D, Rk 19 4F 6 H O W IEZHET B 0 7HE DAL LW, BIUE T,
B EMN R CHERTFREIEESLERINL TS, L, ZILOORVEADITE
WENITRERCEELZERIZED My 7 - Xy N TOFERMEREL 2> TR Y, FIRGEE
GOAERE « 5eih) (AL TE, FEICHBREZITOBROT 7=y 7oA Yy RIZRME LTz
HEENAEICKIBL T D, DFED, T LbHEETD B om RICBR 5 THEM ST
WV, ITHE, ETAE (teacher development) DFEIK TIX, FZEWN CEREBIMIHIZIA[EE
7B O S E - ATEND S HTIFIE ) D BB B AR AT HE /2 ZANER 20 (teacher cognition) (Z
BE D Wi E ~ DRI B DAL D, ZEMRREN, 72 AT < BiiifE& (teacher belief) @
WFFEIE, AARIZBIT DEEOE K - E& L L BIZAS HHALNIHEEZRTSOH 5,
AWFZEL, BEMERICERZH T, KRFEOHEBAEENRRIAEFE T D 4 FROERE
44 (B¥E24 ; &E24) ORMMKE o A2 8RB L-bDTH S, HFFED
MWEZEA, BRI - FEHWEIIITOT, FITHEBRE G LR HEE (collaborative
journal) & 3:[F HEEZBAMICIEE TITo 727V —7 « T4 A v vra s, #EBREEIZHE
i L7-iRE A % ¥ = — (in-depth interview) O &ELNTZEWNT —X OO #1T- 72,
AFRTIE, TNUOOENT —Z OO REZRET D L & bIT, BEEMKLASZOFTRD
FFAPEIZ B D R IH A TR T D,

2. BIEER

HEMDF N (teacher learning), & 2 WMIHEBIGGREICTERE T 2 FEOFWNTIED X
INHZDHZENTEDLDEAH D, ESLOBREE T T, HEBROFEE ML LT
Ak (training) &E (development) & & XBIT DA 5415 (Bailey, Curtis, &
Nunan, 2001), 2, #EID, & DWVIIBEBBGREICERE T 2FAEOFNT, Jl O
BB TiE et A L LTHARINTWS (Bailey et al.,, 2001; Freeman, 1989;
Gebhard, 1990; Gebhard & Oprandy, 1999; Johnson, 1999), Z® [ZF(Y] O 7ok AEH
HML, ESLEE FCHLIFEFETOHEBENRT BT T LMIAHDLILENTED, HAD
EF LEEE FIZBWT, TH] oM EzX5 5 &35 HBRMARIEED 2 KFABESHA
PR E SO Z B 52FOFEEITET 502 K9 (cf, Richards & Farrell,
2005) ,

AR E R, FEEI L, b L <3 LICBIT 26O RMZ S - T
D EBRIT T ENHHRLE 2D, LI~ T, HEBRLGCIHERBICESERED Y Oy, »
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DX T 7 2 ML EY BEES N HRHEREDEE N RO D, LITL :fiﬁkﬁk Ir7R
STV OEIRERT 7 = 7 BN—FHIZE 1, TS (imitation), - 5
(recitation), fh#E & DEML (assimilation) | 23TiiL 5 (Brltzman, 2003, p. 46),
HRHB RO E, FOORR « BERONE « A EBAIBIZETRET, L&l
LT WEDRREICHTE2HEBICE > TA Y v EBZW, L L, REIHICHEIE 5
B LHWFEEOERL, —RITEOLERY OZ(RIZmME Vv bl EhTind
(Johnson, 1999), Tﬁa?‘ﬂ X, FBIRICBIE TR SE) - [Tl 02 KX, FAE L To
EEZBERT 5O TIERVENR D,
#ﬁ,ﬁﬁfﬂﬁxgﬁ@®ﬁéﬁﬁi FEEOEKE - BEHE (attitude) K NVEHR
(awareness) DOEZEM L, —BMEDOERZ ZBANHIE - FHl LV, R 7 rE X
B OBBEERMIT, HERG THERECENTZLOTES HRVIRY (reflection), #LFF
(critique), FW#E - &k E (refinement) 7' vt x| ZERBRIEDHZEEZHMNET LT
W, FRHIZHIZHHBEIZE > THEOORIR « BERZAGITEEAT 2 Z LT TE R, L
NL, B LTOXRY VT, FRITAEECELFE I 0w 22 KESEDL 2L HEHMN
MEEL LTRESRTWDY, KE7 e AERAMOKBRKIIMLERAIRTHD &
Wik I T B (cf., Freeman, 1989; Gebhard & Oprandy, 1999; Johnson, 1999), > %
v, VE) omEEiX, B, &boWITEEE BT PAEOLE - B, ROEROMKE -
EBREBWTHHDE L TIHZ 5N TV 5, Richards (1989) <°Freeman (1989) %, ¥
/%\El"] < ATHYY — L) %%ﬁﬁﬂi HDHVIIEEZ BT FEICHICOT S L 0ERH D &
w L TR, TOLDIITFMBABERDOAHTIIA+THY, RETmEAE RO
%ﬁ B2 AND ZENITETHD EERELTWD
R 7' A AR O BE AR R TR , Ebéb\ X E RIS 2 P DOHKR
(exploration) 'R H®RAZRFICEMRTH, 22TV EZADEERKEL, Banm (EREK
i, B, ete), 1hf - BiEH, RORENNTOSHE) - ITENROBERZ bEEL TV D,
AR, EOXIBREREABITEEE LT, HxRFENREBEINTWD, flZ1E, Gebhard
(2006) 1FLL RO &5 e PRRIFE 242 L T D,

- Read journal articles and books about teaching and learning
- Read teacher narratives

- Attend professional conferences

- Establish a mentoring relationship

- Put together a teaching portfolio

- Learn another language

- Do action research

- Do self-observation

- Observe other teachers
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- Talk with other teachers

- Keep a teacher journal

ZOMIZ bEEA R TFIENREBIN TS A (e.g., Richards & Farrell, 2005), =™ 1
W, AR THS LFAGETH L, AGEEZRITITAIIEMEANRIEEE V250, =
NEHZTHRITIT) 2L THFEEOERREZFLEIED LN TE D720, HiliL
LTOREZIESEL Z ENREL D (HEEROIER HEEZ FIWEAFED L E = —iF
Nagamine (2008, pp. 64-82) ZZM = &), Edge (1992) NERLTWDH XK HIT, il
EHEFE, FEHBT OB TEEEBCHERERT L LICLY, SEFE - HEICONTO
ez AR S, WA TERMNR T 4 — Ry 7 2 hBZE LD VT 52 ERAREE 72
By ZHOLTMBE LD LN, HiiE LTOFOZHRISMBL TN, En<H
il O OSOHHETE BN AY, T8 A 72iE®)) LRSI N 2 MMICH D HATIL (Sato &
Kleinsasser, 2004), $:[A] « HETEENEF D 212 LD AU v RS RWICHIRFTE 5,
Iz, €923 D52 LI THAMDOFOBHEINDSGDTHILE, TORKZHESLZ LIZ
Ko TARICBT BN REEOFOOREL T Z LN TE 5000 Lty

UL EABEE 2, AWFETHE, #BRE M CHFE AGE 2 R A TR L, LSNENE
EEMELERBEO I NVN—TF - F 4 2y gy, REMAZHERE LA 22—
EAToT, O NTENT —Z 20T 252 LIck-T, EOX D RiMNRE 71k A,
KR iCBEIE & OME 7T e AN LN ONEFE Lz, AWFECHAIME&ICESREZH T
7235 =2, LAFd X 9 72Richards, Gallo, and Renandya (2001, p. 41) D RfER & 5,

(a) Teachers’ beliefs play a central role in the process of teacher
development;

(b) Changes in teachers’ practices are the result of changes in
teachers’ beliefs; and

(¢) The notion of teacher change is multidimensional and is
triggered both by personal factors as well as by the professional

contexts in which teachers work.

2. 1. FFEEW : VY —F - 7= XF g

KT, LFOVY—F « J2XF g 52FREL, WEzEDL, BE LY —F -
JTAF a L NX 200X A ST LT, 1OBDOX A7, itz b o (THA. &
U'B.) T, 22HDOX A 71X, IR ) Yy —F - 7= 2AF 3> ThHhs (THC. KUD.),

A. Y Y —F - J AT a2 FEBFGRRICER T AHRE T+ — I AL E
Wb o
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(1) BAROKFZORGEHREFBIGRRICEE L QW AR LI ED X 5 B EEE2
STWDHDN, FrZ, EOLXH 7 EiEFE - BEICEDLAHEMESEEZ LTS
D,

(2) PR CEMINTZ, BEFEEm, BEFEET, ROEEEEROWREMO 7 v
— T T U A g TEDI IR ENBIERINA DD,
(3) #BEMNFE L-IELFAGELZEL C, SEFY - BEICEbLIZEME &SI ED L D

IZEET DD,
B. U —F - JZAF g BHEERITHED D RFHE, HDWITNEE O
R BRIZ 7 A — D AEE N LD
(4)ﬁE%ﬁK%bék?ﬁEkbf,%%E%m8®i5ﬁﬁﬁﬁﬁﬁ?5@ﬁo
, EFITEm LRI ED L IR « XHET 25 D0,
(5) Eﬁ %LJ: LT, EFTIEDOL D 2MBEICERm T 200, B2, EFITERm LM
HIZED L ISR - 5HST D D,
C. iR Y —F « 7= AF 3 REBKIRICEE T 2B IS 7+ — D A2 E
Wieb D
(6) LR HFEZFLTRERD, HHRE OBENE SR R EE L LR T 2178 28D X
O MMHEE AR L 5 D DD, F7z, HFEHFEEZ TR ERE OPERE LD &
IDIRIETHEL 9 DD,
(7) IBR—FET 2O ThiuE, tha3yb - BREREHRIT, HRE ORI AL T
REREHITE L COME T a v AT ED L S I BE 525D,
D. R Y —F « 7= 2XF g FEERHED D RKFHE, H 250V IIH5EE O
R BRI 7 =D AEENZH D
(8) ZIN#ElZ#H (participant observer) & L CHFEHFEARLL, BEO 7 LV—TF - F
A ATy a AIHFET 2L E2BLT, ERIXMTEZFSDD,
(9) ZINBIEHE L L TARMEZFZ T 51T, EFITBEERIED L RFHE, &
DUVNFMIGEE & LTI 50D,

Pll, 22471 EENTZFH IO Y —F « J = AF g L ERIFGEEZ FINSIT5H 1
DELTHE L,

3. WHsEHE

3. 1. #EE

AWFZEClE, AEHEE (purposeful sampling) % £ LBRE Ok 21T > 7=, AHF
FOABIMEIIN OPOBELERDH -2 DEN, 22Tl s &I ne
ERH, FEL<IE, Nagamine (2008) % ZZHMWo72& 7z, DUF, REH K OWERE
ANV LR 2 AV %, BPERE TR IR ARF TR S L TV S 9GEREHEIE T -
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HNEDOHERBIHERBESM 2T XTIV TLTEY, 4FEROBEFEEE2PEZ TV
Too EEX, HEBRED SHERO%KE (2005 - 11 A 5 ZEIEHE AR ORER CTHin A
Blta L, JEFFE 7NV —T & LTz, $r AHA#HL L, HERMRBROEEH G
IZOWTT RS R bz, o8 aiEd iz, EFEEE 7V —7 1280 T 585
[#, =L CEH LHERE M TORBEBRNREINTRRT, LR HEORELBMS LT,
AWFFRIIHIRE DY 4 FIROFTH (2006 -7 A ; BEFEEH% 1 A) FThI b, -
T, UL 9 VAR AT, #ERE 4 4 OfiME e 7 a7 4 — & LUFIZE T,
PBRFE O 1N, HEF 2450/ 7 M, SKROIEEAENZ BEE L T\ e, AFRICSMT
DR, BOFREHAN L 5 FMOIEERERA A LT e, WEAMERE - MR 0o
72 2 NHOWBRE THDE~TH X1E, Y255 Tho7o, /7 b FEFEUL mRONEE
Bz B L CWe, 00 X%, FEBEIORBR)S 2 FH 0, RFEATH 1 Fll==2—
UV—TFV RIZEFETE LTV, 3 NEOHBREIIA 7 I ThHD, Ul 22D A7 X
TP DORFEHET 2 A L T e, BOFREHNN L EOBERBUT 072 <, E2ifpsME
- TR 20 o7, 4 NHOWBRE TH LY T, Y218 T, A7 IERLELF
FROYGEHMZ HIFEL T\, BARATEZINE > TUINDH00, HF T HARD/NER
ERFEHBRPICANTTHETO 6 FMEFKE L LI VAT R—LTHI LT, 51,
HARDRTHAIZ D TRBRNDH Y, KFFRICSINT 58NS 1 » AMD T ZIEEFRE T L
Tz,

3. 2. FERTHFA

AIFFTE R EFIFIE TH 525, Maxwell (1996) 12 Liudk, HARZR2ERIAFTEIZIT 5
DOHMNBRHHENS, 1 2HOHENIL, HOWLIHER - BROERICHD [EE Hfif
THZ L, 2OBHOHENE, BISBNAET WD [Rgkar T 7 A NIRRT HZ L), 3
SHIE, [TPRIARTRERBEGOEELE LMT ), 420X, 3RO [Tuk X% HE
THZ L), TLTE5 AN, BEINIHRD FHREHZRAALZ L) THD, AHF%E
T, TROLOBEMEBEL, BT VA v E28RA LT,

BT, ARAFFRITRNROE D HRE A % OFGIFETH D, DEV, HREDONEE H D
FREARZ VAT Z EIZ L - T, llx OWBRF IR A 0BG, HBREHICA LN D ILEA - M1
ERERETZEBLEME LTS, ZOT7 7r—FF, HALNNIEFNTHY, r—=A -
ABT 4= L TOMEEZHE LD TH DL, EFHIL, F—ARWLEHEZ 2077 R
MIARFI W2 1 DDOFEEK, HHWVTHRETHY, e —REmE3 o) (Merriam, 2001, p.
27) LA TWD, WETIUE, HEFEE I —TIET HHERE 1A 1 ADOFE R,
BERE 1T ANT NICRZ Y 9 28R Z2FHG] - r—A L LTMEMIT TS, 20X 5 728
FHIFIETIE, TEEOEHRIR) 2R L7220 U7 5720 (Creswell, 1998, p. 62), D
7o, AMFETIE, BREM TR LKXFEAGE, EEAGVNRLEAES 7 A — VR -/
— b, PEBREEANZ N RIAT T2 EA X Ea—, HEREEZEM & LIBRER O 7
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N—T « T4 AT vay, BIIIRERKT CH#ESATH LR E 2 REDNIRET D
PTEZLFELVR—- MRy A, BEEETORESBRLEL BHERFE Lz, A~
BEa— KNI NV—T « T4 AHyva VIHEREOREZBTCTXTERET L, %I
CFERZILLEbOEEEICHER Lz, LN~ T, EFEIAESCA 22—, LTS
N—"T « F 4 ATy a VIEAKREEHV TV DN ZICT R TEAEEICHR LTS, K
FaClX, ROEI v a v CHEEOENT — 4 %5 AT 2BHGEIHR LI b0EH D,

3. 3. F—FatrHiE
Without ongoing analysis, the data can be unfocused, repetitious,
and overwhelming in the sheer volume of material that needs to be
processed. Data that have been analyzed while being collected are

both parsimonious and illuminating. (Merriam, 2001, p. 162)

FRRICHEW, R TIXT — 2 WUE L T —Z ot 2B LTc, 2 —7 4 V72 E L,
B TRTSNAFT 24T H LRRHCNEE L7 — & O5Hr, B8, ROMERZITo7, FFIZ,
KFEHFERA U F Ea— X HARFEIC L > TED LTV 270, [FIRES T CHEE~DOFIFRIE
HEEITV, BER L7277 — 2 138 & HIc N A MY (member checking) L, HAD %Y
P, T2 BOBEAMEORBREZIT>7, B, {Hx OEF DO (single-case analysis)
EFHIRIDO5HT (across-case analysis) %179 H T, HEIZBINDGT —~, HHLWNEIT
Y — %R THEROMEE) 2% (Merriam, 2001, p. 187), 72k, HiE~OFFRZ1T
INTH T VEERE L I 5 SOEME - REUTIZAIS 20 b 00, F - fERrIE ) & b
Db DITONWTIE, FHE - EROMRE B L, 2oftl, =2— MeLURKMb L7727 —# 0
TNV (validity) OFERIEIZ OV Tl Nagamine (2008) Z&ZME iz, ik
2, AWFETIE, HEFEBEE, HEFEEF, T LU THEFEER L 3 DOBR - il 4 M8 L
TWDTe, T —2 OB - ST 24T 5 R CReRINCAE D Z & THIERE OFBENHE, FFHZH
MESDENERZIZ DB EIT T,

4. FER

4. 1. BHEFE - FRE~OHK - BLRUOEEE - RE

BERBMOENT — 2 Oh TR bBEE R T —~I, REDO ) v EREKTHES -
REEE) 2D TIR& - AL Tholo, ZOT7—vi%, HEEREPICHHEICES
T, PEBRE AL D O EEBRICHARE A AR /) U T & RHE S & LT, [FIRES,
B ONMFE LTH o TWAHE TIE - HEHEMRM#O R IR T 2 RS E Vo
T RE b ATV, EBRIBFEOHT T, A7 IPELOFERBRERVIEY, AT =
VY AN L EEEICE D LR L2 ENEomniT &, P XRLUTO X
TR LTz, TNEZSNTICA T I L~ I XOMTIERLER - [FMSHNTThi
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BT,
I heard a little bit about phonics, and I know what it looks like. I
want to know more about phonics. Phonics, to me, is a learning
strategy by which the relationships among pronunciation, spellings,
and rules are mastered so that the learners can read English
properly.

UL, Y BRI EFOT = v 7 2B 555 - BRICEERM 2BV T e, i
X, A=y 7 2B om0 - B AR L, ERDEREGIOATDITIER A FEC
UTDX DIk~ T,

If I'm wrong, please correct me. I have questions. (1) I looked at
some websites and found that phonics requires a lot of
supplemental materials. How do you think we should use
supplemental materials? (2) How much of the class time should be
spent for phonics-based instructions? Is a 15-minute instruction at
the beginning of every class enough? Or, a whole class time should
be intensively used for phonics-based instructions? What is the
most effective way of giving the students phonics-based
instructions? Please tell me your reasons, too. (3) I heard that the
younger the learners are, the more effectively phonics works. Does
this mean phonics isn’t effective for high-school students? I would
like to become a high-school teacher, so I would like to hear your
opinions.

~ W H XX, RKFEOEMENZEDDLTODORME L TIEMRRREET OBBFNBAARTH
LEELTWeE, £, AARICEKIT D HEFEAE LT N THEER THILEEER THILIEFED
EHRES) (FFIZ, speaking skills) D] EIZENDZVLERH 5 L HE 2Tz, Rl TITHhh
T2 N—T e T4 AHvrarTh, ¥ AlX, “Unless they become able to speak
English, there’s no reason for us to teach English!” & ¥ = A F v — & A 2 72N 6 1150 < 38
2 Tz, MOPERE b~V D ADOTRICER L Tz, HFEOERFH LS 2hid k<7
Y ER %”%iiwah%%of%ﬁ BT LNTED, v B ATLHE LTV,
FEEOHEEZM ESE L0100, BEOEHRSE L5 ERNEETHD, TR
2, AZINER LT =y 7 ZOFEEIE~ A XAOE - O EN XS 7,
~ B RN, REREFOG R RFIH O LR E 8T 212D ORI HIEEZ MY 72
BoTWz, ZOZLid, ¥ XD YRFERY fA TV AR SCHTFED TRVRIY 72 505E
DREHFELE] TholcZEMD BB N TE S,

I'm now working on a graduation thesis on shadowing-based

pronunciation teaching. I read some articles on the topic, and I
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learned that most of the Japanese high-school students don’t have
any confidence in English speaking skills. By introducing phonics
to help the students learn the pronunciation of every single English
alphabet, do you think it’s possible for us to help the students build
confidence in speaking?

AT X, EROE D 2~ XOFLBRNFITH LT, HE DR TOFERBREZ M
RIEL, 7=y 7 AORPMEHEm LT, $lo, B TT7 4=y 7 AP ERTPFE
BRICAE L CUBOREE B DICENL ST ONTHE R Lz, A7 %, HFA
FEICLA T DO L S IZRE LT,

As for the time used for the instructions, we studied 5 alphabets
(i.e., letters) each time, spending first 5-6 minutes of the class time.
There were only five students in my class [in the cram schooll, so
we could move on faster to cover different sounds. After we
completed all sounds of the alphabets (i.e., letters), we played
games, etc. I remember that we repeated [the pronunciation
practice of] some sounds [of letters and words] over and over again.
I think this repetition was also very effective.

A7 L, FEEHEINEF AR T HIChHT o T [KEME S5 Z E0NIEFICHEE
ELBEZ TN, M—AEMY, BRI TELLOICRLETHESIESLZ L, A
UL o THEME ITRFBFEOREZM LIEL WX THL L EBICHEEZDITSED T
HORENRTHEATH L LR LTV, A7 L, 7=y 7 ADEFIRDFLIRIC
MZTHENFICETERL, v P72 e EMHIND LFRERICEIN TV DA, E
BIDOREENT VT 7 Xy "Gl 5 2 L7 iz bfitiv Tz (B @ cake, take, etc.), ~
YO RIED LD RFEEERNFITROEE - BOE2RL, ZAV—7 T4 A yrarsTh
RRFEER - AT o T\ e, ZOX I RERAGES I/ V=T - T4 Ay va v
%ELT,v%ﬁfﬁ%&fgwiﬁ:?hf7ﬁ:y7X%ﬁDAhkﬁ¥ﬂ%%%’
TTADDONERBZ L TNWD X otz HFAHESINV—T T4 Ay a kil
AT L~ X U S VTSN ,H772®$%ﬁ®%%LFALT&@@
#, H50EF—b - T4 —F ), LT ERERRMBEORME] [CEThRARE, A7

~

2L, —HEHOFEROHF T, “the earlier phonics is introduced, the better the outcomes will
be” LI, T =v 7 A LFERBRHICEDLEEEZH LN LTV D,

AT I A RNATONTARFED ) U IZBlb SiEmnET o, HF&
J 7t bOFEMRS (EFRIBFEE IV —T T4 ATy a b bid) BHREIEDY
hle, 7 4=y 7 ATOWTOREL « AT o - TE, EFITHmN LS - &
ENRESBMGDT, LA, AR, X Ea—0F TR FE /78 MIZAED
T =y 7 AT L TRWEL - BLEZRLTWeZ &3 0holz, T, ¥F &/ 7k
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kN OV e SO FAIM R D S T=DIEH S gy B TFEEHLDA—LDORVEY O
B, #lE, 74=v 7 RACOWVWTHLRWZ ENET I ez o742
a7 LRER L TWe, AR TS 7oA v X Ea—DHfT, /7 MY, HF
DESIBE2NT =y 7 AZOWNT LD ERZES LW OITHNERE DN LiE-
TW5, s3I, B F b6/ 7 MSEBEFIE - BERIERNZR ) U 7B 2 Fik s 2
DIRNZ EHRILTEY, TAMKEFAGESCIN—T - T4 AT v a s THLMNTR D
ZirHNn WD LIk, FE, DL IN—T T4 ANy a T, BFLITE
MIAZ I =YD LT, FBRY 202 ST 248 % - Ez nIc LTV D,
YR AT I, THEOARRE) 1TRETEH L LT, 2Rl RBEE S chE
W2, FELED LTI 9] EBAEVEEIE LA > T e, BEREEROBEMTIEL,
BFRE - BRIECEDD THEO AR ] PWERERORE RBESFHTHY, NEMET
bdolc, v~ XIMEMANAToTcA B 2a—TUTFTDO LS ITIBRTND,

Please correct me, if I'm wrong. I think English teachers should be

knowledgeable about the English language and how it should be

taught. It’s difficult. I know that. But, at least, we should try to

become knowledgeable. [So,] I want to study more. I want to know

more about the English language and how it should be taught. I

really want my students to trust me [in terms of knowledge and

skills].

4. 2. FEHBM L EEOFER

BEFEAOLFEHFEC, BEFE - BIREICET 250 & LTHEICTRY BiFsn
T Wbols, ik, MEEBEM LAEEOER - BE) CBET b0 ThD, ZOT
—~IiE, BEETLHE E’JT Z il - ZRT L L, HBREPIRITH S, b LI E
LWEFELTWD Z &R ET 5 2 L IC 5AEEITHMN DA H D Z & 2R LT
Wb, e, TOT7T—~OHoEELTHLMNIR-T2Z EEN, HEEEMTHHITH
b o, RFEIHERFFEICEHLT &2 &) & [FXE TRV EJ IZOWTE
BHREZREEEZA LT\, 2O X9 REERIT, #HERE O E O E R BRI R
TWHZ EBHLMNTR T,

HFIX, BEFFEEOMEHICOWTHEFEAGE ETREZRLTEBY, Hld, #HENIC
BWTEFREEGM O XE TRV ER ERE LTV, “the teachers should tell the
students not to use it in class.” & £ Tl L T\ 5, ZOHHIL, FEEFEO o R |ZE
WT, THTTE TV AR TEFRHFELRRY, PEHEOHEFEIST2EE52EETD
MO ThHDH, WMEOFERRIZESNT, FFIFRFEAFEUTOLSIZFH LTV D,

Since my high school, I have been using Lighthouse [i.e., a title of a

well-known English-Japanese dictionary sold in Japanl]. I always
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use a highlight pen to mark unknown words, and I look at example
sentences and usages. Every time I find marked words in the
dictionary, I gain a sense of accomplishment. I become very happy.
Is it strange? An electronic dictionary does not make me feel so. To
me, this psychological attachment is a very big issue.

FEEFETH BT, AEICEOT R AR LERDHICE, BEITEFRHFELHEHS
HLHDOTIIRLS, MECTTETWAHREE] ZHSELINEIEEFERLE, 29725281
LT, AEITEESIT O, WEEZEICHRLIZWERIZTEEWS, 2F0, FH
B OFFETT D EAENIGELE OB ST ICRN L LE LTV, I3, FICiEsT
BIZBWT, TRTTE WD) HELSIE, TOTWNTEERD DD DR [ HERIT AR
Y TCHIZAHT Tz, 20k, FICHGEETIEH 575, BEWRPENEIZEWEDT R0 - 1258
EREETHIWIZRRZ, AU THIRMFNW TS DERD EEBENRDS EWVWHIDTHD, £
DEEDBRXITTFHEEZO R LR, T2 ORGEZFHE TR L0 ) E
IR D EEE LT,

ITHEETREZLE, 370 TENZTHGEZRE L)) TR, TEEEOHIC
VIS TR T HEER S FET D) ZLICEREEK L TV AR THD, F—
T T 4 Ay arTh, BFiE, “Don’t you feel a sense of accomplishment when you
notice that your dictionary has been worn out?” &t O#ERF IZ[FIE 2 K&, FEERIZEREE
RITHNVE LIZT A bAT AL NI FEEIZONTEDS LIFICHE-> TV 5, EHIRE,
EHRHGEAL &, X THIZMITTEHERZ L G EN TV DL FELNOFWIFEETH
Do TEBFHEICIIRVERZ] LiEoTe, TO X REEDMEMIZHONT, #HRERTE
B EMREIERATON I N—T « T4 ANy a»r T, ¥FIE, FEEOER -
AFEIZAE T N E 2 e WD B2 R Lz, R, 1855 < [#EST] LW Blanrs
PN 2 BRSO ERN T b RN IAE TN E 2L ER L,

PFNRE D ETTE WD FFHEICEADL IR AGEORRIL, 0%, HKihiE o
A~CEASN Tz, v U XL, EREFFEOMEAPHEEIND REHA L LT3R
WATWD, 1 2HIE, REEFA ORI - SBEOHMAZRD DL LWV ) D, 2OHIF, &
FED AL DWW T DR HREGD Z SIZBEB DL nWH b, LT, 32HIE, FEEE
DN TWDHEFEZIA L CTRELZHMT L VWO BEZERT L0 D THD, I
MiZ20obDD, vV XX, FRPROEBX - bImEfFFEL b s FRLT,
YA APFERFEE LGOI DX, R =2 ——T 0 NCEFEFLEREE WS,
“While in New Zealand, I had to understand English as English.”~¥% % X%, ESL®»
BRETT, #EECHMSN L SICHERICEM AR L, F7oGE CRUBIZIRE T 2 03
Wootzlz®, AxDEROPT IEFEEZRETHMTD) ZL2EMLADIZE N,
ZOXDBRBIND, T9EELE HAGEICRT) Z LITEETIIRVWE LT, [5E5ELIGET
HET 2] ZENEETHD LE BT,
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4. 3. HATHEBHRICRD ZLIZHTDIAE

WERFEOTTEH, FHZHF L 7 ME, HEEEEIK, HDWVITEE FiE - ZdEICED
DHGRARICKT DR - A LEMBET L2 0L o7, LFEAFELZELT, HDHWIZE
TN—"T T4 ARy varzl@l TEx eFEMzEm L, Hil - BRAAHAIT S 5 BIg,
FIEREOEBRE D THEE (educator) | (2705 Z L2 EFLIADTZ, DFV, WFE L
BLL R DHETFIE - BFRIEIZOWTOREK - BL, H5VITRE - AL EWVWoTZ &nb,
BT, BRIZBIL2HER L L TRO b0 Y (vocational aptitudes) -~ & Hil
B - B, HDOVITEE - RV LIZOTH D, ZOEBRBHRLNTZOE, HEFEY
ERTCThoTo, BHERED, ARTRIEHAENT/RD Z LIZOWTARLER LIADTZ, KT,
(HEF] ICRD LDV TOREREE TH T, HROA v FEa—DPTY, 7
N—T Ty Ay arOhTh, T UCHhRBEOTTY, TREMBENE) 2AKE 75
& L Cilm SAVE R R B R M TNz, ZOBGRITIKRD 2 ISV TERICET
HiEZLND, 128IE, BEMEMEIZOWTORA - R21E, SHEFE - BEICHOW
TOR&EEEFITEELRBERPH D Z &, 2 001E, BEMEMEIC OV TORE - AR,
B 7ot sl - BREBAER (K CHM SN TV 2EMIEE, HERME, BHELEFEOH
BOKE, T L TR - AT 4 7EZBLTAIY EFbNTAARTROOND [BEHER]
H) MOREREBEZTTNDLILETHD,

AWFFEDHED BTV B, [F HEE ECTEREICR o T BT O NFHER Do T, 11
AR CREE ZRFEEFHETH LS, L bFOLFIBHIH TH > T2 FIT D
FIHZEAL, FHOERIAI LIWANRYREL 8Kl o - Z L2 bt Tz, £/, [FIFRF
W, FELRMBE2RET LN A2 EET L2 F MR o TWeled, v X -
AT A TIZBEOIED 7, FROLEY IR R BB 21T > Tz, i, PO
BDFMEOIRIRTH 20D L) 2BEE2T b0 LY, HRELEHFITZOI LTS
WCTHFARFES I NV—T « T A By aryThsmd DL 9 modtz, HF1%, KA
FCELFO X S IR LTS,

What’s going on in current Japan? So many schoolchildren were
killed. In Hiroshima, in Tochigi [prefectures]l, everywhere in
Japan . . . If my own kids were killed like that, I would commit
suicide. I wouldn’t feel like living . . . Because the media broadcast
so many incidents, the society has become completely paralyzed. I
really see a social change for the worse. Do we need to teach our
students not to kill people? If we teach students that killing people
is a bad thing, then such crimes would disappear?

YFIL, BEROBMCEEAN L OBRAMEICR> TETNDH I LIZEAL, HADH
EVREL2OH D (MTLHRWIHATIEAR) ZEEEH L. T ORBNEIC,

AT IDNRET HIT, “education is to create a sound foundation for building good
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human relationships.” & ik _7=, 5OHARIZIT HH DD T LIZxTHE] BRIFTTWD,

EHRRLTND, B F L AT, HEOHMBITAND P T, HEFICHLER SO 15
7EEb o, ERNEEFICKRD LD NEEREED 1 272D 072, FiE,
[FAGEDOH T, REBEHANIFHEIZBITHTHE L HORET, FEFEEWOREZE L TH
BITOMERNDH D Ligm Lo, Tk LT~Y XL, HEFOFIZED L 57 [5)
DFAET D DN LRV DR LTV IRAETS L ik, HEFH & L TD B3 (educator self)
ZRETIZDICLRNTND EFEELTWD, EFEHAREIS, v~V XFUTOL IR LT
Wa,

I don’t know what to say [about the current news] . . . I know
something is wrong. While reading the other participants’ journal
entries, I thought about what we can do. Very hard. I'm at a loss,
though. What can we do about it? As an educator . . . Do we really
have to teach our students not to kill people? Do we really have to
start doing that? Is our society that bad?

~ B LA & OBFEREEICRSEIRE, HONIKATW, TEEIIHRLE] &E
LTV B R, ZOREHBICHEE L L TR TE 200RHZ 9 L HR3nTn
Too VB AL THREEPIFE D ORGEHENC 2D o) B ATV, REREZIRMIC
BRDTDITITEART N OIE L ERWEE - BBEL b > T e, BHORGEENRE ) %
B, BRHEEORR ) & RRKIRICE T L& 5 2 & TR FFEHRANC 2D L L
TWz, D AOENT —F &0 - 5L CAhD e TE2NETTHRE] EfEL T
TeRRTF D005, AT TIE R, v~ X2 COWRE B, [HFEHA
(English instructor) | (2725 Z &6 THEH (educator) | 725 Z & ~EE#EZE x>
DD ENPLMNTIRST,

< I RUSNOYWERE, FRIT T L A 7 IFHEFITRD B D R EREMEME IOV
THPRZRAZER L CWe, 30 X1E— ANARET TWDERT T, B S NTERIIC
BREREMEIC SOWTERT DI L EBET T, v W XEDA U FE2—T, HIILLF
DX DT TND,

I was moved by Sachi’s words when she wrote [in a journal entry]
that love for children and love for people . . . that’s needed for
educators. But, to teach English, I hadn’t thought that such love
would be needed.

LR HFERL TN —T" « T4 A0 v v a o CHBENEENER ST DT, HEBRET-HITA
DOEEZERHODE LGSO TWe, v XN, KFEHFEOF T, BEPHEFELELLTO
TEERBEMEZ b o TRV ETRB L2 Z &I LT, /78 FAUTOXIICEEL TV,

Let me express my idea. We shouldn’t argue whether or not we

have vocational aptitudes. I think we all have vocational aptitudes.
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The most important thing is how we can change [further develop]
our aptitudes. All of us will become teachers when we have children
because we all have to educate our children! What may change
[develop] our aptitudes include experiences and what we gain from
our experiences.

Z 0%, v~V AL T FOMTEANREED gm0 KT b -DZn, &
LRRIE, BRERRDNHEL L L TOBEREIELZ b > T2 ONEMERERICR Y
AEEZEALTCLESTLZIETHD, HYA X Ea—DF, /7t MILLFO XS IZk
NXTWD,

I'm confused . . . How can we educate the students in English
classes? Is it possible to educate the students through teaching
English? I wonder if I can educate the students in English classes.
How? I like children. I like schools. I like education. But, I don’t
know . . . if I can educate my students in English classes. Should 1
become an English teacher?

PIED X5 7t - MR RNLE S ITHE FERICOBIE SN, HBREIT, 458
WORBZBLTHET ONENDHDLZ LE, RFPOBEFLBEL THOHRERMKL TV
oo CRHE D, FEIEBEHEEOP CHELZB L CHEFLMTLEM IS L LTS, Lo
L, AWFROHEREDBH SN L TWD KIS, TERARMICED XS IZ8GEL W H R E 4@
LCHETREN] 12200 TEHIE- &V & Ll A R 7= 57200, TEIZIKT“ ol
HT LT THEECRDZ L) 2bE%RT LI Lz, REFIRFAGIN—T T
A ATy vay, RETH#EIN TVOREDY A - %747®ﬁﬁ WLTIHRZICE
LR T, BRE D, BEH L L COBENEMEZEENIC RO D X9 ICR oot 5
i, AARRAOHERIUE BENERAGFEL TS Z E2RR LTV L0t L/
[

5. BEROHER

K%Ti BRI, BEFRE P, HEEE® LA 3FRO%E (2005 4 11

; B IEE OAERD) I L TV DRER S AR ORI (2006 457 A ; #HEEE%
1&H> ZE D EThT DN TERFFIRFFEOR KA WS Uiz, FEHIEIZ 9O WA Th %,
MEOEE b, B LT =2 5MREE B Z VA, 2010 4E 9 A IICSiEHMMRMIIERE 2
EIFFERE RN TREIE TV WEAFICESEZRK D LR STV WD TIE
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1(strongly agree) 2 3 4 5 (strongly disagree)
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GeSTleF RS, 201 141 H8H)

BABHE RS> B2 SRR A REE

o TEEY (REHHAE) [HHRE]
o REEE CUNAEEAY) [RRHE]
MEFE  (RERP)
ARBE (BUX)

*ARFTE IR e Bk e GRER S : 2253096 9) %7 T\W5H,

1. EERNEFE LI

In an EFL context
where many of the language instructors are non-native teachers of English, and
where there appears to be a growing gap between the teachers’ current level of
language proficiency and the language proficiency level required in the system,

the question of language proficiency may become an increasingly crucial element for

professional development (Andrews 2007; Kamhi-Stein 2004).

2. EFEALIX

Proficiency is not necessarily equated with nativeness, and certainly not all native
speakers are equally skilled users of English. There are varying degrees of proficiency:
being proficient is a continuum, rather than an either-or proposition. Apparently people
can continue to develop their second language proficiency throughout the span of their
lives ... Whether or not a teacher is proficient depends on how we define this

multifaceted construct. (Pasternak & Bailey, 2004, p. 163)

3. HFHEDOERE LPLAT (Language Proficiency Assessment for Teachers)

The language ‘benchmark’ qualifications for EFL teachers focus on teachers’ language
ability (reading, writing, listening, speaking, and classroom language assessment) and
their language proficiency requirement. Participating candidates are assessed by three
pen-and-paper tests, a speaking assessment, and in their use of classroom language. In
the assessment of writing, speaking and the use of classroom language, the assessors

use scales and descriptors.
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Classroom Language Assessment (CLA) : Scales and Descriptors
[five-point rating method]
Scale 1: grammar
Scale 2: pronunciation, stress and intonation
Scale 3: the language interaction

Scale 4: the language of instruction

. BENBHEITRSL > E NFEEE TN R ERR R HIT T DIt
*PUITFIX 2011 4 1 AR TOLDOTH S,

B th D RE X, assessment purpose (e.g., CLA) Tl 7z < | professional development

purpose ZFFObDTHD, DF 0, FHliT 5 & W OITAILE S 28, 8O BrYIZ

professional development T&H %,

P E AR A — AR B E T2 RETIX WO T, BETTEHREEI a high stake test

ELTHEMIOER L LTHWD Z L 2 BEIT L TR,

MRS IE, FEEEZET O English proficiency &9 X U % effective language use in

the classroom (effective for promoting language acquisition, comprehension, use)

EWVWSTNIEMTH D,

AR BERNEGEN 2 RF T BB 2T 20O TIEIR<, BETOEMBEICWDHE

DRFE 2 22T TH b OFEEIZEIT 2 BENIGEN LT D DWHEZ STe Z & 287

o

BATOFERHLHVELN, KN - BFFE 7V —7 « KEBETO post observation

conference, (HEZERRENFEMT D) HEWNHEZ: ETOME TOIMY AT

HEHZMEEL TWDH, DF D, teacher initiated professional development 7=
DERELTETDHZEHZHNE LTS,

Teaching techniques X° subject matter knowledge I[ZZFIDOHENIFE 12 X2 D b

DENEST DR, ENEHKRZFMOEIRE LTHbRV, £ 62T 5tiliE

BRI DO YEFEM ] & BIFR DT 5T TIT 9,

HEFEDZFE~DZN(learner engagement in lesson) DFEE L, HENRGEITHE L %

55D THD EWVIBZIINON, FHOFERIEH < ifﬁﬁﬁ@@i)ﬂ‘féﬁ?n xf

ZL32,

HARDOHEHZEICEIT 50587 E B L SN oBLENREE) 2HEL WD

W, HETFEOHEFRTUIZFES PPP (Presentation-Practice-Production) 7 7 1 —JE

HOIEE) )Y Task-specific Scales IZIFZ < AD Z L1l %, 72120, fhDEREORES

FLIRKI N BERANT D &0 9 EETIEZR 0,
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208 N S RE AT R D FEE
Types of Scales(Holistic Scale « Analytaic Scales * Task-specific Scales)

Holistic Scale %, RAEMICEHENEZE NN EDO L)L a i+ 257200

assessment # F7e HEY L L7z RETH %, Analytaic Scales THllihz FEAM L .

Task-specific Scales TIEEE A DG HIZI T DHENFZENZFHME L -2 b, Zi

IZE D BEMHIZEN VD LLHHIET B,

FlRpZ, FHEORB 2 M7ET 2 HI T, LD &5 FHlIC L7z a2 @i 4 2 =

A2 M H 1) T D (informational feedback),

Analytaic Scales I% Holistic Scale Z#IEBIZOIF, ENENDOIHE N EORE TE

TWDENEH G MNZT 572900 professional development Z E/2HIE Lz TF = v

7 U A MIREET D2l — L Th D, 7l E 413 Holistic Scale (IZ X VAT 9,

Analytic Scales I% Holistic Scales O R E #4557 5 BARM 5Lk I IS\ A
CAHREOM, & 0 §EiZ2 2o 720 RE & LT, LPLAT @ CLA @ interaction

(scale 3)125%49 % Function-specific Scales %52, 723, Task-specific Scales

1342 CLA @ instruction(scale 4) & #£HM{E L7= b DIZi% 24T 5,

Task-specific Scales (&, H#FEHARNIAEZEFIZIFELHNTITS (T9 2 E0EIFRFS

o) —EOIEE) (=JFEHAENIC & > TO real-world tasks) ZFLikdOxigil LT

W5, FRIOBIEE L OO L, XA ZORERNICE > T, HAIOE ML

TERB L OMEADORZEREIS U CHE LI F A7 ZRIRT 52 EEBEL TN D,

ENENDEZ AT IS CTEEOBLR (3 DDEAR) NHEHT %,

R DFF#
Holistic Scale ¥ & O Analytaic Scales TED ¥ A MR < BENIGE S %
RIS 25 Z & N ATEETH 5 A3, Task-specific Scales ITRFEA X A NMIZWEINDT-
O, FmI 2 @ B9 U7z professional development @ H B2 5R Y,
Holistic Scale (3= NHGEH O _TIEfMES | & b TREGM (D L)L & fdi ]
HEED LYV) | ZdHiliT 2 RICHB VT CLA EHELL T D,
HEWNTEFENCE U ClikkE LB E OEWE ST B2, Hlilis &< i
ZBMBERZR ST D720, LT 4 2D LU 3T T g,

<4 BepE>

4. #iEL -~ (Proficient) FReD THBE L e BENIGE 2 RFF LTV D

3. R LUl (Good) BERRBENIEGEN 2 RFELTVD

2. JE& L~ (Acceptable) VB FAKRE OB ENIEGE A RFFL TV D

1. g L~ (Unacceptable) VB RARIR DBENEFE ) 2R FF L T 732 AN
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BN 2 A 7 B EEOMHR, PPP. SUEHRE, reading activity, 2 I ==/ —3 3 F
B L Hx RIEENCRIT DREEH M 2SR & LTV D,

A EFE « AARICREEE A OREL IR L LTS,

TR BICEEERTORGEORE (1~3 4F) 2xRE$ 5, TR TIHEMAT L TREME D
a5,

FgEa CHEfM S iom L LTI H D

1. #HEGETOIRETHLIN, BEMEOBRNT-HDIZEBETHIMLEND D,
2. EEOREZBI T, BBAEBOBERLANLENS, REOEIEZ L #HIeLERDH D,
3. Holistic Scale @ 4 DL EIZHOWVWTIE, HEMRMNEILETH D,

INBELSHBOBRELE LW,
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INFRBETZ R T 2 EFEHEEM L LT ORISR :
INERSMEFETEBNC BRI RBET ORRER L F VD5

FREETF (LERETEKRT)
S R ()1 REREFER)

1. iIC®IC

NZENENB S ORBICES T bl 198 X THE T3 2MB0oe ) —7 (B
%) EboTRY, FICSHEHBTICBWTITEN (%Y < 53835 xfLTh
STWNWHE T =7 RNFZETOHBCITINCHEL HXDLEE2 5 TN5 (Pajares,
1992; Williams and Burden, 1997; Freeman, 2001; Borg, 2003), & * A~ —2 (2009:89)
XHEMB I % [ BREICH 2 HE B E2Z 2, M0, [ELTWL00EHMoHtEL
DERIZBNWTHET H2HD)] LEHRLTEHBY, B —7I3HERBIOMARLER L RS
TN 5,

BrEBie M EiE I CUE AR, 2008) (THEV, 2011 4F & 0 ASE/NERE B+ 6 4RI
FBWTHER 35 BRI OAMEREREEINBIA SN D Z & L 7r o7, BUE/NFAR TOHEFEE B
FEFRE LTI E L TMESIT SN TS TD, B D ) %o 7 A0HRE
N7, RMEOFEREICE U THIEOHENEE SR TO DN RE W, Db AR
HOBH ) FRRECRELSEETLEZEZOND,

Borg (2006)1Z & % TR Z O < DA TlE, [FEF L LToRER) TZIREMN
HE CHT RSO £ LT [#Mc > T D O FEBRRER ) NERTORMICEEE 5
ZTWAZERFHAINTEBY . FRICHENT 2> THEOERITCIRMERICEE SN
DOHEMEINT-HDTHDHZ ENHRMINTWD, £9 L UIRERE LT, F#Rk e
KT D Z DD D2 VT AR TR O PRI DO E LB E LI RELEX D, Z
I EMBERX DL, HIAMEOBWRLHERIEDE NG | /INFRBEI O RKFEHE I
BT 28I REEHMAEIOEN L IFE R >T- b DO TH L Z LTINS,

ARFZETIL THMERETEE)) ICERAICID fHA TV D BT BIZER L, 6 D558
i LTORBHMNEDL SO THY, ZNNFEE L L TOREBRS/N R A E LT
DEBERBR/IREICL S TEDEITE L T LDONERD, ZI0BELND AT/
FRWEBHBEOUHFEDO L L N DEDEEZD,

2. SEATHZE

Bk TR AR BRSO TR RNE TR B AT _TATIE S LTl 2 X FEF L LT
R A ~7=H D (Olson & Singer,1994; Numrich, 1996; Warford & Reeves, 2003,
Lortie, 1975,) R#ffi & L COREBROLESRAMDEL 2T ~7-H @ (Tsang:,2004;
Richards, Gallio, & penandya, 2001) 72 E03dH 5,
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HARIZET DIGEHET 2 xR & LIRS T L 0 TR W FRCSREHT & LT
D/NFRRBEINZET 2 RITFER 1D <. 0L ITEFEEBICXT 2 B EMAE L
HOTHY (M - B SAE - BN - R - fil, 2006; AH - /NI« IR, 2008), 7N+
OBALHE 2R E LT-SEEEIE LTOE Y —T7 26T D L 5 2iffstis 72 dH
EFDRONTHZRN,

LI LR S /N R O FRR DR FE DGR A I FEM & L TR DR ¥ELE R &
E OHER ORI & REFEZ TV L7 @A - s - Ak - RE (2009) O#FETIE, /b -
R OBEROF#IC, B2 (a3a=r—va il oLz, BEOHERSE
BT EREICBVWTCEVWRR LN TEY | /INERHFTRA O FEECHEEL &
L ENRBENTVD,

AWFFENZITE D VRS (N=98) 1% L C/NERERIC BT 2 SiEEE LTo
RAEZ B ONZT 2D ERBGHE M ThN -, (B - BRI, 2010), SAEGEFEEO
v —7 &ZHET 5 -0 OERIHE BALLL (Horwitz 1988)% & & IC/ERR S -l D S35
Bl L CORMEPET 272 DOEMM (- A—7,7 2009) OEMEH 33 D55,
INERBERICBE D S b 0 23 THEZ W, HIBRL7ZHBIL, BICEIREMBECHER
HIZEDL LD TH %,

BEIOE Y —7H D WITRAOMIEZ RS FHY & LT 2oMEER A M2 HH
THRBNZK T E2ITo 72, S DI, BBROENIC L D8MOBESLEIO 7 a2 20
BieD LHEESND DT, BEIOKRRIZE > TIhEEL L., T OB OKR 71580
g L,

K7 OfE R, BEAE 1L ED 6 KT25C,20RBEGEIL 54.3%72 o7 (EK
TFUE - N~y 7 AEER), FRTFIEE 1 R TBRER04.3%)) 5F 2 K+ [DEREEGR
(10.4%)] , % 3K+ HEEHER9.3%)]) , 5 4 K1 [FAREH(T.4%)) , % 5K+ [#
MER6.9%)] , F 6 KT [ ANMERERG.0%)] &IV 7 Ehniz, —JTliED Ry
& A WRRBROE N Ko T/ —AbE iz 7 v — T OKR 715 M 0 % g Uz,
T ORERFHNAEEZNH ST b DEF LD HLDONREL TH D,

ZORERICIIE, ERERERBRO O D HANE L TR %0, [SUECHERD
EG a2 BEGOMN) RAONTWD, SMEREEEO RS WITOFFE b~ DRI
fit, @aIa=r—a r~OEBNZEEDOER OFEEOEFFCEARMN 2FEDLA~D
ERE LA, &, FMOEERLATNLOBGE TIIEESNTINARY, MEEHFER
BRI D HENE EHFEREARBRT D ZLICk > T2 ) LEE#IAEE-> TV D & T,
EO XD BRERPBMOEANE L X2 TV ONERGEET 2 L8R 5 5,

Fio, FEEDNBEREEICE EMICHIERICSM L TV A HENT L [HREE#H 2D Z L
T L WEB X REOTDOFHELEMT HBIR) BNELNTZ, FERIC, ZAhER D
PVNEE TFAREM) 20 [HEIREOET L THLRE | [FIEOREL LD Z L1
HE| BTN, WIIRT T2 518 TAMEEKER] 2F0 [#ifioE
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T2 oEFIFIAEED AR TH D] EBEZTWDHAMB RNz, ZHUTEET ORI
IEMDEEL L HRDIENTE D,

#1 —EBLESHOPRROE LD BdEE p E)

1 .189 451 .566 .505
BAfRE AR
2 .633 597 .000 173
FEEEAR REH >
BERL
3 .000 514 711 .010
B hE | ER>EE> —RRE > B EH
i BE
4 .296 .000 418 .033
FTAREM HUE > ER B =/ > —i
>NF G
5 .709 .523 .905 .046
b EMR B =8> — i
6 .875 .014 710 .316
A T Bk RFZ v >HE
R > PHE
3. W3 HE

IHOLET U= ML AREREME L, RBAMOE(LE TNITHEL 52X TV LR %
WO DOF—HE LT, G eE s HHFERIC K 2EEZITo 7o, HRE I bifE
X CHRRDOBINEL &35 5 /NEBINERREE O SR O R0 & 72> THEEL TN D 34D
INFRRBHT T8 B

e OBILRTHE 2 4 & SEEHRIRI 2 M &3 50508 1 A A 7 — " —L LTS
L7z, AISIFEEO 1APTY, &9 1AM EEHY Uiz, mEiai 2010 42 11 A 27
A (L) F# 1S 5RO I S vz,

FRIZEE LTI, TEDARTARATTHLAZD L ). BREOHBRE R Lo ELR S
EZE L, M1IIBRERTH D,
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<FHEEEm#E> < BHEH>
B4 B4
ASEHE Ci4E ARE C&k4&E
|
Video Video
a7 287
*PEEATHET * HLEBMYEYEALTART

M1 AKX

(1) PHEdEmeEc L 29h

TIVE TORGEFE CWGEREICB T 2 AN RBRICOWT, S bmBsEIc XY
WRENA A 2T — L2V EMEITo 7z, BRINRIZLLFOSHE Th D « ORFET
HLoHaw, QMo FEEE L LTORGEFEICET 23848, @FEE L L TORIEY
FNCBT 2702k, @OFEFEIEENCI Y MALEH T2 & o0, ©/NFRAMNERETEE O
GeE DIFLE,

(2) HHFWICLDMHAE

HH &R T, A8 OEABICH B2 RT 5720, BRI -> T b DORERE X
DELZPBRAF LN B BICEEY o7, MBLEVORFEIZLITO 3 /TH 5 « OHENIC
2o T b ORFEFEICHET 2BMOLE( (ENITHELE AT b D), Q/NFARBEI L L
TOREBREBOL, QUFEFEITHE U THIENDZ TV 2RO A,

(3) E%E - 5%
B#\s, ATHF— =034 BMDY, EHEECERER A O NEIC OV TORE
PFbNE,

HHERF RS L 205K 50 27, H HETEEDS 60 4, EEE1S 75 CTholz, mH#EN
RIIWHREORBEEB- LT, ETA AT LICLa—FlcLviskl, hTr A7 YT
NEER LTz, HEENEOSHICIE, Hiicd XL <r—2 L LT 2L
TANDEZERMIENENAT LTc, SHIZ, ENEFNOXTELNLTWD 4] &%
MBI L BREZFHARD F—U— K2 X 7 L LTENENDOUTHE Y 1T 7,

TIHTICH T Tt YV — MEREEZEHWTEF—U—RZLicvua vy 7 2Bk L, Hx DT
— X OBfRE AT (BER, 1992), Z OFIEIFHANOTEZFAT 2 Efb LT —2 72
JaH SN TLEY, REWR SO REOFIZEH LN TLE 9 X5 256 Dol
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LTI, EoESICRATW s DF —2 OBRMEZHRLDICHE L TWDHEERDL
NTN5,

4. BREEBR

T RO SRS E AHFRERIC L DHEICOVWTHIR E BB LIRS,
4. 1. PHEEEEIC LA
4. 1. 1 HERR

A EEEOEREE 0 9 bOREEFRE L oAV, QUIHOFEE L L CoHEEEY
BT 27, @FEF L L CORGEFEICET 288 OE I3 T D HRE OREIE % E
iz, TIZTIE3AITHE L TR, @SR, Reaml L TP RO IEEEREIC
IEENRA A=V % B o TWNDHN, B 8 OFRINOIGEFE CHlREMABRZ /TR Y,
ENNTGEFE~OEES T Lo T2 ERbhoTe,

BENZE D LIZFR TOREFBEHABT~DADA A —VITHIED Ay O FEECRBMIC
EHZTUIWRWEGES T\, ZOHB L LTHELOSE)D O/ NVEREGEEENIIE kO
PEEHB L ITRDVWHRERL S TND E NI BN b D Z & RFEATI T,

LINLRR S, ZRENOERSNTORE ORIIARIC L 5 BF0ERER, KL 03
OB THRKICHEL 52 TWE Z ERP NI/ o7, (Appendix 1), Bz (X, ZHf
AVTBOFERT & U TAEED D EWIHMEIZ 5 TO R D, N ORETH HEDHH
L TCWe, E80BITA PR TOMIEZRETGENC L - GERESCHE 25722 &
DB, TR K LTS A5 L Cunie, i C L, SEEEA T OR Lo 7o B IRBR H>
5. I ORETII 2 B Iciin SE AR Z21E-> T2, 29 LI-RBREERL
DFEDRDEEYEEFE-BITERL T\ o7z,

FEEREBRE U CORBRIT, Bk, BRI NEREE O EEORANCEEE 5 2
TWD ZEWRBRENT-,

4. 1. 2 HEIZR->THrLOEZROENL
HEEFREICR L COMARRIEENEBAICGES N T, REEREDOEEICHEL 5
ZTCEELORMMEEN. 3OO0 LIS EI N,

a. FEEBREEIZD) D D ER O E
HUEH) 2R, BOR, WHMER R &
b. BRGEREEICh3hio D BEIK O S
FRBE, ALT, F&8b, R, WHERE 7R S
c. TEANNEREEOERIC L 5
o BHBEICE D 5 HE ( self-monitoring, self-evaluation, problem
identification 72 &)
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INFIEA~DOEFEHBR T TRAEW T EORE) O—BRE L ThHE-TLRERHY . D
WANIEFROBEIATL SN TE R, O34 L TRYIOEB Y MADE ST,
ANOER L 1FRR e SHUIBRI R FHEIC L Db D Th o 70, S HITEREOHIW DB Tl
SR BEIR] (CEREN T O NGO ZE IR 2> BN TOHFULI RTINS Z L7 | K
FIZHRERME (WHESSCREE, ALT) 72 I X 2 ME % (other-regulated) 1246 5 52
D, AEMICHCOEREZ A5 Z L2 B L THOHE (self-regulated) 12 L 5 5EE
~EE LTSRN 2> 72, (Appendix 2)F 72, 9 L2 #%MLT 5D
DL LT, ZEAIT THEREES)] OB LWER ThH Lo THR S TArRetk) %
HEAIEELZTWNDEZ ELHLMNI -7z, (Appendix 3)

[FERIZ, FHWEEDT C D= AL Fbid, SMEREEEO R M/ NFRZET & L To
FREAZ DR o TN D Z & batsaliid 2 &N TE 72, (Appendix 4)

4. 1. 3 WHEASDIFE(E
WHDOREEMRLTVD EEZ LN ERO— D385 2HTE L TV DRSS DOFETE
Thd, (FEDMIRETHLTHLPDLLT, HTRIEEE ZORMEIZLY, Hikizis T
DINFIEIGEHE O HLIIMFIE L 7o T D, [MIRES %2 E 5 LI E ~D S NN~EhEk
SFFORT SEDONERED D, HEEBICO VT TS a X e Ly —D
—REBROVH LR, LTFTO425007 Y =8 &7z (£ 3), FOHANTIFEHR
RS, RTF T ATERAMEZEHL TNDZ Enbhd,

x2 WMERCHTLIF—U—F

A B A CoeA
FERME fif 2 % 1E# HLWTATT
BT 2EH ISk
U TV iE R AKTIHFEANRNZ &
W2 DT7ATT
R - RS TE
FEREME ZZTRALULBHTERE | HED Fr¥ o AEbbzxb
TR WO BRI 72 mES - Bl
FEnd TLATIND T&EZ 9
LD LA KA & 5 L - RS
78T
A& Do | i SN fi
A/ aAla=—varoly WAWNAZRA
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ZOMRE T, BIZEREZHB L2720 TR, ZIMFEDHE S facilitator & LTHZ
FEEARXLBAEVWOT AT T7oRBEZ LG LH O L ZAIRARH D, T LTED LE
EE A L TWDDNR, R THNIBRIRHKCANE OO0 Th b 2 & AP
ST, FKH(2007) 23 THTERO 5N TNDH D, i S F X iiﬁﬁéf“%@%%ﬁéﬁkﬁ‘é -l
Lt BT 58S L TOFROORRFEREZHE L, MHAOEEZHENL L7270 b )
1« BAIICAE LT 28E ] THhDH LTS, BKEDOEF 5 K 5 88 A Zidm
DHBEICRZ B OT LTI ZOMREDH D FITHEBAE OHREANSESEITRD
bDOTHDLEFE XD,

4. 2 HHFEIC LA

FNENDORGEE 1 LT OIT0f L, s GREER) ) M) BEEHEX THnDH 0
MEBAHARY . X T DT,

ZOFER, AEIO3ANFEEIC LI b oL, 2¥, WGEE, BEE. FRRE. A9
HE&., HURBREE, ZRERBEO 7 07 IV — 2 ST,

Z Z T Borg (2006)DEF /L TIEitH SN TWARWER DO ONE DIE T2RE | O
ThbH, HNEEEE) 27 T AOTHIELRAERE 2T 20 >OMEEE X0 AR
BRZHEEE T D7D T R E DN A —H — L EZ TWD 2 ERbnolz,
ZhE, Ty r— MEEN O SR TARERER] 2hhb2 b0 THH | /h
ERHENHEAED LD THDH EEZDBND,

REZMZENENOZMORGEEIKR T HE R ST OENE F LI, LUTILHATB
RN E{bOERETH D,

FLIESTSHURT—MEE
EXEEHZATTHITI-AT

Y&, KERRE®BT TS
UNT—, ELtfzib, WVOLA
ZDFNRZERTNDDOMN G
H~EBOLEXFERTL
EDONGE, ZELTEDRE
FEAEABRNTIKE Z~FH

l YOIR(ES WTHAMNRTRIICXFZES
ATLKATY &1a

«— R /\ /

AR \\/&le ZO~BROLK

A A DTLVIDME, FiEf=BI2&
EE [ELE| Drrsld *-?Eljgngggé%ted STEOHAIZE>TN DA

EAIM2TLSEEER

k] €—— AL S D Rl R

l B

BEL <] PrF 72 L] «—(other-regulated)

'C\...

INFIRPLEEIER T, XFEHLEThbala=r—Ta UEEHEH TS50 TH S
LENTEBY ., FHHICCFEEZHZ AL LT LN Lo TWS, L L Z O
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X TN

@ L TR LTV,

UTEZRAICR S 72

DICHEEZ PR L TV A R WA = LT
THZEMNBENROTIZRWW N EEZAH LD

MEoOBEBETH D,

PR & IS T 2 R
ZAbIX 3A DHEIERIC

A}

S&
L7z

R
)
-
N

W27 o7z,

//<$§$tm®¥ﬁféf@;g\
Fh. SE.SIEELTAIEEFN

SHERSE —

!

EL<] BEiov]

- i
BEH 2 «—— 43

Hico< b [ELE] B <+

TLLDD, BLWVEITTHEEE
EEIXZENTULILDOD, DIV S
[2DKEDDRITNIXEES AL
‘%‘lﬁl%@mzﬁ@]:‘:lﬁoﬂl (i?g
YLE=N A= I EL
WEHTIESEEHEIZERBE. B
PAEEIZDTEHERZFLEDEDE
DEL>NMYLTULIDEITN I
BIFWNEERMNLRIZH) T 5&
FERODO>TLNSENH->TEN
F—HEBMEYBZILIELST

BHHIE~ /

BRI L LT
IDRZILLN S

(other-regulated)
WFoEs - (AR

]

self-regulated
2 &5 FER

ZD 2 NOFENE, FE L TH L ETRERFEEE & & bIZFORNA 5 HCOREAZ

HICEZE L, REUELZHD D

IR ZR T TWD Z e bnd, TORMEHE L HIZ

MR < THIZOL b D] BREROTIERWE W) BWIIE STV 5,

o7 o — FREAEDOR R TY [ JEERERER D 5 2 ZEhE &Lt -

NHD] ZEPREBEINTUW,

FTITHEBEL TR AMNEREEEI OB

FAHEA OB
THUIBED TERUWEBRZBEG L, ©ELWRFFEOERS
T LB bORMTHY , 4%

FLVWINEBSNERETEEBIOH Y a2 EZX D ETERINDOINERTHD LV R D,

S bl

5. ¥V LEBRORERE

(2. BFWCHRAEICR BNT-ZLOBREN S
INEREERTE LTRHREL TS Z

. ZOHEEINFEEET L EHIZFEDRN G,
b mo7-, (Appendix 5)

INFRERGEIEENC I AL AR D T BN ORI & Z DA ET r— F AV F B a—

QEEF: X o THLMNZTAHZ

LERBTE T2, T r— FNREIZ iofﬁwéﬂk\

BN OREBRAE O ZEMBA D ZEALIZ DN T, A U F 2 —flil& Db T DL OEFED — i

R D ENTEI,

FEREEENCEARIIZE Y M A TV D 3A DRI DOFEY 706, AEREEEIZ O b O HEED

o &Y LW, HRILARA S, —FTRLUARNS, HEFERE)) (Y AT
DHEENOENBH SN/ oTo, ST, O NEFECEEE L L LIZFEDRP L, B
COERZHCHIFNICEZ L OO E L TWA RN L NI T2,
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AL LI EIOA 7 Ea— - BRHFHEMOMR TH Y —ikfbd 52 LI1XTE 2R, L
LZ 9 LI2FERICE O /NVERBAT OB ZRER L T\ D LB X O D ERDBH 50T -5
TLDbDERS, A%IFZ 5 L BERMAORBREDAT D VNN O S a0 &
L CORMDOIAAA] ORELX B L. BARNNFRBNT 2 x5 & LT E MO /ER Z 3
HH D0 Thd,

51 TR

FKHEARE. (2007). THEEEMTIE & REEEHT] R HARE 2.

Borg, S. (2003) . Teacher cognition in grammar teaching: A literature review. Language
Awareness, 12, 96-108.

Borg, S. (2006) Teacher cognition and language education: research and practice.

London: Continum.

Freeman, D. (2001). Second language teacher education. In R. Cater (Eds.) The
cambridge guide to teaching English to speakers of other languages (pp.72-79).
Cambridge: Cambridge university press.

BERFs —. (1992). [ 7 =5 N=IXBE— DR /D E TR EER ST — 5 N—=XF D
Fr=yz]  H R BRAala=r—va X

ARHPBEA - /I3 - JIIAREF]. (2008). HEFELEA~DRS « /NEREE OEHAAE
LTI . PRBREE KRFAALESE VEM] ,57(1),18-30.

Horwitz, E. K. (1988) . The beliefs about language learning of beginning university
foreign language students, Modern Language Journal, 72:3, 41-62.

INEFEF. (2011). [EF LIREE O BHEANRE ] . MEBIER - NEEF - BRI (R .

TR 2 555878 E ] (pp.133-161). HUR : KIEEREE/E.

Lortie, D. (1975). Schoolteacher: A sociological study. Chicago: University of Chicago
Press.

FAJRER — « thBPZT « A58 F - lNSEF - R - AERE - RS, (2006).  [/hNF
BOGEAE X 2 EE OFMME) . [TEZRLE] 6, 61-68.

McGrath, I. (2000) . Teacher autonomy. In B. Sinclair, I. McGrath and T. Lamb (Eds.)
Learner autonomy, teacher autonomy- future direction (pp.100-110), London:
Longman.

AT (2010) . TS EEBAETRRAWIIE « /NPT OIE 45047 . T55 3 6 IR [E L 5E#
BFRKKRE (8 4 7H, EERFATRILF v/ R) AgERER] .

Numrich, C. (1996). On becoming a language teacher: insights from diary studies.
TESOL Quarterly 30, 131-153.

66



Richards, J. C., Gallo, P. B. and Penandya, W. A. (2001) . Exploring teachers’ beliefs
and the processes of change. The PAC Journal, 1(1), 41-62.

FEES S » A - R—7.(2009). [SEEAARMONIZE] . BT B

Tsang, W. K. (2004) . Teachers’ personal practical knowledge and interactive decisions.
Language Teaching Research, 8, 163-198.

Olson, J. R. and Singer, M. (1994). Examining teacher beliefs, reflective change and the
teaching of reading. Keading Research and Instruction, 34, 97-110.

Pajares, M. E. (1992). Teachers’ beliefs and educational research: cleaning up a messy
construct. Review of Educational Research 62:3. 307-332.

Warford, M. K. and Reeves, J. (2003) . Falling into it: novice TESOL teacher thinking.
Teachers and Teaching , 9, 47-66.

William, M. and Burden, R. (1997). Psychology for language teachers: A social
constructivist approach. Cambridge: Cambridge University Press.

ERE— - PR ET - R - PREE. (2009).  T/NVEREER & AT OETE R
ROE  REV T REEZOFR Y 2 ha ooz @ <) . [HARRERERE
FRAED %29 5, 17-29.

-

1. AFEIX 2010 4F 11 A 27 B () (I SZ RN PRCC I S 4v7z, JACET iR
TER D SRR RS RKE (B OWNEZHIT/ER LT,

2. AWFFEITRL 22 AR — Rk 23 SRR A R Rl Bl GREMEZE (C) [/NVFRoesEsz
UGB T T2 BET OFBEWIIE « SEEEET S L COESmIT] GRER S 40347753,
RMAFRE THEET) ORGSO —BRLE L UUThh/bDTh S,

67



Appendix 1
HENB DIGAE
<EFEBTORINKER>

=R T AEROBFIZTYR, RETIR, REBITESATY -
(FPER) - - - ERA, FHMECTEIER AP ERTIMND 2120-ATIT R &
KT 5 [SEADEATI R TNEFABBLEPLELZ B2 —ERGAT

TE 52

IR -

MNEWSIETT R, ZDBIFRITEL TV =M EVNSE, ZEEDAFECHIE

FTATITR, =+ (FER) - - 1BOIEE &S EBIBEG>TRSTHRATT M
53 —0b. —FEH. ZHEBLBWDEBEARLARARARBANGEHE I &L
22562 TTI . T.EOTLFE>THANELLES>TET. T (&

B&)
HBRIETANTELAL., SEHI-ATZEN, %('J’T:Aﬁ:“o%\i%@ﬁ%ﬁ
NENTHREICEENLOERH T . H—DTEZLETYT R

<MBOEBIET HIEY > \

ZDEHMT, %A%%l:f;of%o)d':‘(i%tﬁ&bﬁb\ébff:t;—o’cuj
DR, FELEBIZES>T, BEECS . REICL0ALEE D MFICELD
NBTENFELELDREQEVELSIE. LohEbAlEtdESIcE
THIFVENSTET, -« () - 4T 3 AWAT. FELELAZID
HICECREEF IV HATT . BHELART, 0K HEoTLY,
TINSESEBREFLELTIATT R, LD bOALRETESTL,
EABTENBIEITHDE. ZLTEDHE SNEDIEAETEDEZLZN

2. BRALEZRTZEWNSTENBEICE ST, BLEAALBELESSHh EL
T

HiS

SEIIVDERREREF>TO-TNT,

<EZEFRTORER>

x50
T&EEEW

HELI—DOTI R KFREETMAETHTTI R, KEDRI—ILoT
HD— P, ZKEAVD XN D, KEEDEEITR, - - - (PEE) A~ 3%
RERV—ILTEDEEZIC, STWNSTITAETA—HIE, &3 L\50)75/
BBV DERMEE, WAATRAELT, E5LSEEIC & Bl ! o T
E2EOVSDAELADT=ELID ., BRBLTESRESSB o7,

T, EDHERFTEBIMRITLIEEIC, T THF R, KHEITELAITEHE
BLLT. GANBELTIFELMNOI-TI R,

68




HEHC DHEE
<IMERFRDEEFROEER>

e FERBAMERATONE D TEON T, LoHhIETUIRE-2TE
ST, ZIITWVEEF T ERET U TREIENDATTIHE . FAUATIES
ABITEDHEEENTALLILCEEH A TEoo Y & THREH

WEDNHHT. 4 2TEWYEN, XFEbEEPOTERENRYF
T BELWVEEZLTEONbLSERVHELVDATEA YRR /A=
TA—ENDHOEYLEEDEFEATEY . HAFYREICBWTT (FE,

v

BELOoTWVEEEHYFET,

L |
A E L
&

<HHTOERZBZFHICEHT DHEY>

EBHNZALTDHNEDENEBHI-FELLYLT, CALUEEHS
AMERSTVSIDEL L EEFFELIZANT, ETEL-T. b ERAM
BB C EE P TEESHEL—2 T,

R A DIHE
<BDEERELTORINKER>

AFRBTRFBZHATCWEL ., RiF PEEIC. RERREEZ, T D
B, XEITOWTIFA o - - FERRICITAES 7 2H-T, - -HBE--- %5
WSSTEZENTUEDIZEDN, RBEROES=HIT/V/NIDOTLIDIE,
CLAZDLERFERDEEALVL. BOXEADANT —E2TKL T

NEIEBIZH DT, VANCARERS BB, T, ZOBIT, FELREY| H TP/ 7V
DT —HZESTR—FAD I DSt EHEISTHEEN HEZ DR MBS || 7
THR—FRADMIKENSID T IBRYEE R ITHEFHEST, b " #Hx b HEE

Tz TIDDEDRFISDOWTISFEB B IEAH o THARE21=ATY,

<WHDEEICET SHFEY>

B EZNETD /NG ENBHDENT, « - B« - -;ﬁaﬁau;/@yfi
BHIENWENWSZETLI=DOT. BoDFTH-LTWADIE. BN ZEERER

SRR, BANBEREREIHE TOECEA /I A9ELL, ThL
IEENDHFTLE DD, B A BDEE (L7 D% A F I EEF T

ZDT. ZNTWIETHASE. ZFEDFELLELHET. HLEBFDRIIC
FESE T, BIRICI like RIZIEICEBVWTHEFE Y. Toviah—FDHNEDLL
B1Y ., BEXITTHETITIXISZED Eo-FAF. RBREEZ/NFE=F4
ZHRFICLIESO>TELUIZ FEBITFELETEFRoEBVET, £<EZD
BN, BIVVDREE LIVFYy—EFELBRITTEHDITTI hid,

69



Appendix 2 HAAIZL DAL b

FOELTMHANVKETE DR (AREER) [CETHEEE | =8 FE2HZER)
EfN BT, P IFRAEB A TIRIAARALENTIEDD \

nEPh, CNELOEIRTRESNONEEICREBEFLOTL

AEHRES, ThATERLSITHEBEEHbNECTHESTT l

EDFINTHEHTLD BATEFENEFOTIDEMENDLIIC

12T 2 To EIMTEDLIITHDHERLOEYISLIAN | HE
WWDEEDTIARTBDENTATTZENHHLI-LY, T5LT= (fiE NP EEA])

WO TSI DAHT, SEDRHLBATY Lt THLELVA

H. HHLI=WVEHDT,

AREn s (FEEEA)

Appendix 3 ZAIZ LD =T A |

LI —DFEEHRUDDFELLI-ATTITNEDLZDHEE . FERAFEO S HFLEOTHLL
BEEAEABDTERADE FILLTY & BFELERTENLASET HEMH R LN
DPTLWBDTHLGNTT TN EL BANEIVSIRLA>TUSINEBSAELZRFAFED S
HLDOTENLHELCOEDLBNEENHELEIVSIHAAZLTLRVENENSIEEEZ N

BEOLVSHBSABROHIZEHEINEHOTLD,

Appendix 4 i Cl2 LD A b

(REBORETEZALGHLCOTVAEM OB BICHEETLS, BLEFEBZLTL

BMot=H, SDBERFEOTWESIE - WAALET(SDBER ) BBRTELL,

Appendix 5 Zfi CIZ A biL7-Zfboiatz

BEARERD EOIELDOEHID ., EEEN—HEEENILDHEIFALIZE T TRBHL
TS TEITIHEATHLD-EEDLAH5-T
l
ENA SEFGADNIZYIRALPIEVATTIFE BANISIBERTHEELTH
Ni=higsp~->TRELT
l
R BEEWLSMAZOZa>TLSIRETLIDA, o EY —FEICHEEE®
2TWADTEAEABTELENMES TSR H LD TRABELKE
ARBREETELADATT IHE . Fi-bLBEEZFH>TONYEL
l

70



Hi5

MOBFEEESTHLOWEE>TUSHMA DI TELF RO FTEN D
ZOWBEDHF=WNERELI=AA—U D HH T, (FER) AN FILNSIER
PTHEFE - TAE>TLSOAH-1=Y

LLEEEDELTUVEA S5, SO B LR T EDS .- \B
ABET(S5DEE) BETERL,

71



ARG IE
1 AWFFEERER T, B3z tT70 ), BEIFRDO3IHTH D,

B OB 7 ME A =D D

BEMEZ S T

- D 2R
2 ERIZRAWIEREZE DR T 2D LT 5, ok, BRERITIHTNL
EZR B MK L 722 B 2408 AITV, RO EWEZENRET 5, #
AR,

A TRH

B EHXE LD LM

C AR (FEE L O LHEAR

HEE 1 7!

MR ED T2 IIZZ0OBEREY LTHOLD TEH L £, SN
I TT s RefFfo BN ENENOMR CEBARRE AT HikE %
mm T A EOEEME, WMEEXLZWBLTEKLE L, 4% b9 & xEs
DEGRIAN D Z &2 WFFL TV ET, (L)

JACET SihZAMFREMIITS WFTEERL 2011
Language Teacher Cognition Research Bulletin 2011

20114E8 A 31 H 1T

#1177 JACET SiEZANRAMIES
(JACET SIG on Language Teacher Cognition)
& ML

LTI S N AW S

72



=g 2s ]
(Dr. Simon Borg %% «+ V—7 v 3 v 7EE}D

JACET Summer Seminar 2008 Reading List
Teacher Cognition and Grammar Teaching
Teacher Cognition and Teacher Education
Teachers’ Conceptions of Research (Slides)

Teachers’ Conceptions of Research (Task Sheet)

SR S o e

Tomorrow’s Teachers: Autonomous Development in

English Language Teaching

1~5: JACET Summer Seminar 2008 &}
6: JACET Tohoku Chapter Special Symposium 2010 &%}

J

73



o)

UNIVERSITY OF LEEDS

JACET Summer Seminar 2008
Further Reading
Dr Simon Borg, Centre for Language Education Research, School of Education,

University of Leeds, UK
e-mail:s.borg@education.leeds.ac.uk

This is a list of further reading related to all my talks at the JACET 2008 Summer
Seminar.

On-line, a full bibliography of studies on language teacher cognition is available at
http://www.personal.leeds.ac.uk/~edusbo/cognition/index.htm

The key text on language teacher cognition research is:

Borg, S. (2006). Teacher cognition and language education: Research and practice.
London: Continuum. (paperback available in November 2008).

Reviews of Teacher Cognition Research (in education generally)

Calderhead, J. (1996). Teachers: beliefs and knowledge. In D. C. Berliner & R. C.
Calfee (Eds.), Handbook of Educational Psychology (pp. 709-725). New York:
Macmillan.

Carter, K. (1990). Teachers' knowledge and learning to teach. In W. R. Houston
(Ed.), Handbook of Research on Teacher Education (pp. 291-310). New York:
Macmillan.

Clark, C. M. & Peterson, P. L. (1986). Teachers' thought processes. In M. C. Wittrock
(Ed.), Handbook of Research on Teaching (3rd ed., pp. 255-296). New York:
Macmillan.

Fenstermacher, G. D. (1994). The knower and the known: The nature of knowledge
in research on teaching. Review of Research in Education, 20, 1-54.

Pajares, M. F. (1992). Teachers' beliefs and educational research: cleaning up a
messy construct. Review of Educational Research, 62, 307-332.

Richardson, V. (1996). The role of attitudes and beliefs in learning to teach. In J.
Sikula (Ed.), Handbook of Research on Teacher Education (2nd ed., pp. 102-
119). New York: Macmillan.

Shavelson, R. J. & Stern, P. (1981). Research on teachers' pedagogical thoughts,
judgements and behaviours. Review of Educational Research, 51, 455-498.

Shulman, L. S. (1987). Knowledge and teaching: Foundations of the new reform.
Harvard Educational Review, 57(1), 1-22.

Verloop, N., Van Driel, J., & Meijer, P. C. (2001). Teacher knowledge and the
knowledge base of teaching. International Journal of Educational Research,
35, 441-461.



o)

UNIVERSITY OF LEEDS

Teacher Cognition and Grammar Teaching

Andrews, S. (2003). " Just like instant noodles': L2 teachers and their beliefs about
grammar pedagogy. Teachers and Teaching, 9(4), 351-375.

Andrews, S. (2007). Teacher language awareness. Cambridge: Cambridge University
Press.

Basturkmen, H., Loewen, S., & Ellis, R. (2004). Teachers' stated beliefs about
incidental focus on form and their classroom practices. Applied Linguistics,
25(2), 243-272.

Borg, S. (1998). Teachers' pedagogical systems and grammar teaching: A qualitative
study. TESOL Quarterly, 32(1), 9-38.

Borg, S. (1999). Studying teacher cognition in second language grammar teaching.
System, 27(1), 19-31.

Borg, S. (1999). The use of grammatical terminology in the second language
classroom: A qualitative study of teachers' practices and cognitions. Applied
Linguistics, 20(1), 95-126.

Borg, S. (2003). Teacher cognition in grammar teaching: A literature review.
Language Awareness, 12(2), 96-108.

Borg, S. & Burns, A. (2008). Integrating grammar in adult TESOL classrooms. Applied
Linguistics. Retrieved 8 August 2008 from
http://applij.oxfordjournals.org/papbyrecent.dtl

Burgess, J., & Etherington, S. (2002). Focus on grammatical form: Explicit or
implicit? System, 30(4), 433-458.

Eisenstein-Ebsworth, M., & Schweers, C. W. (1997). What researchers say and
practitioners do: Perspectives on conscious grammar instruction in the ESL
classroom. Applied Language Learning, 8(2), 237-260.

Schulz, R. A. (1996). Focus on form in the foreign language classroom: Students' and
teachers' views on error correction and the role of grammar. Foreign
Language Annals, 29(3), 343-364.

Schulz, R. A. (2001). Cultural differences in student and teacher perceptions
concerning the role of grammar teaching and corrective feedback: USA-
Colombia. Modern Language Journal, 85(2), 244-258.

Smagorinsky, P., Wright, L., Augustine, S. M., O Donnell-Allen, C., & Konopak, B.
(2007). Student engagement in the teaching and learning of grammar: A case
study of an early-career secondary school English teacher. Journal Of Teacher
Education, 58, 76-90.

Teacher Cognition and Teacher Education

Bailey, K. M., Bergthold, B., Braunstein, B., Jagodzinski Fleischman, N., Holbrook, M.
P., Tuman, J., et al. (1996). The language learners' autobiography: Examining
the "apprenticeship of observation". In D. Freeman & J. C. Richards (Eds.),
Teacher learning in language teaching (pp. 11-29). New York: Cambridge
University Pres.

Borg, M. (2005). A case study of the development in pedagogic thinking of a pre-
service teacher. TESL-EJ, 9(2), 1-30.

da Silva, M. (2005). Constructing the teaching process from inside out: How pre-
service teachers make sense of their perceptions of the teaching of the four
skills. TESL-EJ, 9(2), 1-19.

Ellis, E. M. (2006). Language learning experience as a contributor to ESOL teacher
cognition. TESL-EJ, 10(1), 1-20.



o)

UNIVERSITY OF LEEDS

Farrell, T. S. C. (2003). Learning to teach English language during the first year:
Personal influences and challenges. Teaching and Teacher Education, 19(1),
95-111.

Farrell, T. S. C. (2006). The TESOL methods course: What did they really learn? In T.
S. C. Farrell (Ed.), Language teacher research in Asia (pp. 47-60). Alexandria,
VA: TESOL.

Freeman, D. (2002). The hidden side of the work: Teacher knowledge and learning to
teach. Language Teaching, 35(1), 1-13.

Freeman, D., & Richards, J. C. (Eds.). (1996). Teacher learning in language teaching.
Cambridge: Cambridge University Press.

Gatbonton, E. (2008). Looking beyond teachers' classroom behaviour: Novice and
experienced ESL teachers' pedagogical knowledge. Language Teaching
Research, 12(2), 161-182.

Johnson, K. E. (1994). The emerging beliefs and instructional practices of preservice
English as a second language teachers. Teaching and Teacher Education,
10(4), 439-452.

Johnson, K. E. (1996). The vision versus the reality: The tensions of the TESOL
practicum. In D. Freeman & J. C. Richards (Eds.), Teacher learning in
language teaching (pp. 30-49). Cambridge: Cambridge University Press.

MacDonald, M., Badger, R., & White, G. (2001). Changing values: What use are
theories of language learning and teaching? Teaching and Teacher Education,
17(8), 949-963.

Mattheoudakis, M. (2007). Tracking changes in pre-service EFL teacher beliefs in
Greece: A longitudinal study. Teaching and Teacher Education, 23(8), 1272-
1288.

Peacock, M. (2001). Pre-service ESL teachers' beliefs about second language
learning: A longitudinal study. System, 29, 177-195.

Pennington, M. C., & Richards, J. C. (1997). Reorienting the teaching universe: The
experience of five first-year English teachers in Hong Kong. Language
Teaching Research, 1(2), 149-178.

Phipps, S., & Borg, S. (2007). Exploring the relationship between teachers' beliefs
and their classroom practice. The Teacher Trainer, 21(3), 17-19.

Richards, J. C., Ho, B., & Giblin, K. (1996). Learning how to teach in the RSA Cert. In
D. Freeman & J. C. Richards (Eds.), Teacher learning in language teaching
(pp. 242-259). Cambridge: Cambridge University Press.

Tsang, W. K. (2004). Teachers' personal practical knowledge and interactive
decisions. Language Teaching Research, 8(2), 163-198.

Tsui, A. B. M. (2003). Understanding expertise in teaching: Case studies of ESL
teachers. Cambridge: Cambridge University Press.

Urmston, A. (2003). Learning to teach English in Hong Kong: The opinions of
teachers in training. Language and Education, 17(2), 112-137.

Warford, M. K., & Reeves, ]J. (2003). Falling into it: Novice TESOL teacher thinking.
Teachers and Teaching, 9(1), 47-66.

Teachers’ Conceptions of Research

Allison, D., & Carey, J. (2007). What do university language teachers say about
language teaching research? TESL Canada Journal, 24(2), 61-81.



o)

UNIVERSITY OF LEEDS

Allwright, D. (2005). Developing principles for practitioner research: The case of
exploratory practice. Modern Language Journal, 89(3), 353-366.

Atay, D. (2008). Teacher research for professional development. ELT Journal, 62(2),

139-147.

Borg, S. (2003). Research in the lives of TESOL professionals. TESOL Matters, 13(1),
1-5.

Borg, S. (2003). Teachers’ involvement in TESOL research. TESOL Matters, 13(2), 1-
8.

Borg, S. (2006). Conditions for teacher research. English Teaching Forum, 44(4), 22-
27.

Borg, S. (2007). English language teachers’ views of research: Some insights from
Switzerland. ETAS Newsletter, 24(2), 15-18.

Borg, S. (2007). Research engagement in English language teaching. Teaching and
Teacher Education, 23(5), 731-747.

Borg, S. (2007). Teacher research: What exactly are we talking about? Retrieved 28
January, 2007, from
http://www.onestopenglish.com/section.asp?catid=59908&docid=155492
[free registration required]

Borg, S. (2007). Understanding what teachers think about research. The Teacher
Trainer, 21(2), 2-4.

Borg, S. (Ed.). (2006). Language teacher research in Europe. Alexandria, VA: TESOL.

Cochran-Smith, M., & Lytle, S. L. (1999). The teacher research movement: A decade
later. Educational Researcher, 28(7), 15-25.

Farrell, T. S. C. (Ed.). (2006). Language teacher research in Asia. Alexandria, VA:
TESOL.

Hancock, R. (2001). Why are classroom teachers reluctant to become researchers? In
J. Soler, C. Craft & H. Burgess (Eds.), Teacher development: Exploring our
own practice (pp. 119-132). London: Paul Chapman.

Kirkwood, M., & Christie, D. (2006). The role of teacher research in continuing
professional development. British Journal of Educational Studies, 54(4), 429-
448.

Macaro, E. (2003). Second language teachers as second language classroom
researchers. Language Learning Journal, 27, 43-51.

McDonough, J., & McDonough, S. (1990). What's the use of research? ELT Journal,
44(2), 102-109.

Reis-Jorge, J. M. (2007). Teachers’ conceptions of teacher-research and self-
perceptions as enquiring practitioners—a longitudinal case study. Teaching
and Teacher Education, 23(4), 402-417.

Stenhouse, L. A. (1981). What counts as research? British Journal of Educational
Studies, 29(2), 103-114.

Watkins, A. (2006). So what exactly do teacher-researchers think about doing
research? Support For Learning, 21(1), 12-18.

Zeichner, K. M., & Noffke, S. E. (2001). Practitioner research. In V. Richardson (Ed.),
Handbook of research on teaching (4th ed., pp. 298-300). Washington, D.C.:
American Educational Research Association.



School of Education

Faculty of Education, Social Sciences & Law

UNIVERSITY OF LEEDS

JACET Summer Seminar 2008

Teacher Cognition And Grammar Teaching

Dr Simon Borg

Centre for Language Education Research, School
of Education, University of Leeds, UK

School of Education

Faculty of Education, Social Sciences & Law UNIVERSITY OF LEEDS

Teacher Cognition

My learners
need some

help with
plurals.

Knowledge

School of Education

Faculty of Education, Social Sciences & Law

UNIVERSITY OF LEEDS

Two Key Questions

= What cognitions about grammar teaching do
teachers have?

= How do teachers teach grammar?
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Insight 1

= Grammar teaching is valued by teachers and
students.

v’ Students often value attention to formal
accuracy more than teachers.

v’ Teachers value ‘integrated’ grammar teaching.
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Integrating Grammar

= Questionnaire - 176 teachers of adults in 18 countries

= “Grammar should be taught separately, not integrated
with other skills such as reading and writing”.

" 84% of teachers disagreed or disagreed strongly with
this statement.
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Insight 2

= Teachers do not necessarily value grammar
teaching for its impact on L2 learning.

Acquisition
Awareness-Raising
Diagnostic

Classroom Management
Psychological

SNENENENAN

i

School of Education \
Faculty of Education, Social Sciences & Law UNIVERSITY OF LEEDS

Grammar as “Psychological Backup”

“if I haven't actually presented a language point and
practised it and gone through all the stages of it, | feel
sometimes that | haven't actually taught them anything.
... luse it as a sort of psychological backup, you know,
'what did we do today? - a bit of this, a bit of that, but we
practised the present perfect'. And | think perhaps
students as well tend to feel a little bit like that....”.
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Insight 3

® Teachers’ practices in teaching grammar are
defined by personalized networks of beliefs
and knowledge which interact internally and
with external situational factors.
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Insight 4
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= These interactions are often typified by
tensions amongst beliefs and between
beliefs and situational factors.
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Learning,
Discovery is
effective

Instruction:
Discovery &
Exposition

Students:
Expect expository
work

Language Learning:
Not all grammar can
be discovered.

Context:
Class and planning
time limited
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Insight 5

= Teachers’ beliefs about grammar teaching
are shaped by their educational biographies
as learners.

v' “lt worked for me”
v' “l disliked it as a learner”

School of Education
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“In my experience, when one manages to work out
how something operates, the 'process of
discovery' or 'working it out” helps in some way
towards understanding and better memorization”
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Faculty of Education, Social Sciences & Law CINIRAERRY @1 RS

Insight 6

= Teachers’ stated beliefs about grammar
teaching are not always reflected in their
classroom practices.

v’ Idealistic vs. Realistic cognitions
v’ Primary vs. Secondary cognitions




i

[
UNIVERSITY OF LEEDS

School of Education

Faculty of Education, Social Sciences & Law

Insight 7

= Teachers vary enormously in their ability to
explain why they teach grammar in the ways
they do.
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Why do you do gap-filling grammar practice?

“In general | don't like this type of activity, filling in
gaps, but well | think they may help, they may

help, but I'm not so sure about it.”
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Insight 8

® In articulating their rationales teachers draw
on practical rather than formal knowledge.

v Widespread reference to accumulated
experience.

v' Limited reference to formal theory.
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Insight 9

= Declarative knowledge of grammar does not
suffice for effective pedagogy.

v’ Types of teacher knowledge.

<\

Procedural knowledge.
v’ Teacher language awareness.
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Insight 10

= Teachers’ perceptions of their own
grammatical knowledge influence how they
teach grammar.

v Low confidence — avoidance of grammar

<\

High confidence — less avoidance
v’ “Confident ignorance”

i
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“I always have the feeling that | might be asked
something that at that moment will catch me
unawares and | won’t be able to answer at that
time. | might not be able to explain it properly, or |
might not come up with all the exceptions which
they might come up with at that moment....I'm
always a little bit wary of that situation”.
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Contribution of Teacher Cognition Research

= More complex understandings of L2 grammar teaching.
= Insights into the beliefs which shape teachers’ practices.
= Awareness of the origins of these beliefs.

® Understanding of the types of knowledge teachers draw
on in teaching grammar.

= Recognition of the contextualized nature of teachers’
practices in teaching grammar.

= Descriptions of what teachers do and say for use in PD.
® Teachers main decision-makers in the classroom.

i

School of Education \

Faculty of Education, Social Sciences & Law UNIVERSITY OF LEEDS

JACET Summer Seminar 2008

Teacher Cognition And Grammar Teaching

Dr Simon Borg

Centre for Language Education Research, School
of Education, University of Leeds, UK




School of Education

Faculty of Education, Social Sciences & Law

UNIVERSITY OF LEEDS

JACET Summer Seminar 2008

Teacher Cognition And Teacher Education

Dr Simon Borg

Centre for Language Education Research, School
of Education, University of Leeds, UK

School of Education

Faculty of Education, Social Sciences & Law

UNIVERSITY OF LEEDS

Key Insights

Apprenticeship of Observation

Preservice teachers judged the appropriateness
of certain theories, methods, and materials in terms of
their own first hand experiences as second language
learners. (Johnson, 1994: 445)

= Prior cogniuons infiuence supsequent iearning ana
change.

= An awareness in teachers of their cognitions and
practices can facilitate development.
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Task 1

In groups review some of the key insights
into teachers and teaching which have come
out of teacher cognition research.
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Key Insights

| don't like it when | see myself teaching this way. | want it
to be more student-centred and not teacher-centred, but
sometimes it's just easier to stand up there and tell them
what they need to know. This is not my vision of good
teaching but sometimes | find myself doing it anyway.
(Johnson, 1996: 37)
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Task 2

You have been invited to run a one-day
workshop for Japanese high school teachers
to introduce them to the topic “Using pair
work to enhance speaking skills in
English” (this is a new topic for these
teachers). How would you plan this
workshop to take into account some of the
insights mentioned above?

Workshop Design

= Engage teachers in a discussion of current practices:
v" What kinds of speaking do their learners currently do?
v" What kinds of speaking activities (if any) do the teachers use?

= And cognitions:
v" What factors underpin teachers’ current practices?
v" How important is speaking seen to be by the teachers?

v" To what extent are teachers satisfied with their learners’
speaking skills? If not, what do they feel the learners need?
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Workshop Design

= Provide teachers with experience of pair work:
v Show a video of a pair work activity.
v" Get the teachers to do a pair work activity as learners

v' Engage teachers in an analysis of these experiences (e.g. of
the processes involved, their views, strengths/weaknesses,
comparisons with their current practices)

v Get teachers to design, try out and reflect on a simple pair
work activity

v" Promote discussion of how pair work might be used in the
Japanese context (i.e. possibilities and constraints)

Workshop Design

= Provide input to support teachers’ understandings of
pair work and its value:

v" Mini lecture (reference to theory?)

v" Reading (both supportive and critical of pair work)

v Time for discussion of input

School of Education

Faculty of Education, Social Sciences & Law

UNIVERSITY OF LEEDS

Workshop Design

= Engage teachers in development of action plans:
v Set goals for experimenting with pair work in class

v Identify ways of documenting what happens

v’ Create mechanisms for sharing of experiences

School of Education
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Teacher Cognition & Teacher Education
= Acknowledge the importance of teachers’ cognitions in
teacher education

= Respect what teachers bring to teacher education (prior
cognitions, experiences and current practices)

= Make these experiences, practices and cognitions the
starting point of teacher education work

= Provide teachers with opportunities to become aware of
and examine their current practices and cognitions

School of Education
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Teacher Cognition & Teacher Education

= Provide relevant experiences and input.

= Provide opportunities for teachers to reflect on this
experience and input

= Be sensitive to the contexts in which teachers work

= Support teachers in developing realistic goals for
implementing new practices

= Promote the development of learning communities

Transmission Model

A view of learning in which knowledge is held by the
teacher and transmitted via input to the learner. Often
called a ‘jug and mug’ view of learning.
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Constructivism

a philosophy of learning founded on the premise that,
by reflecting on our experiences, we construct our
own understanding of the world we live in... .
Learning [is] the process of adjusting our mental
models to accommodate new experiences. (http://
www.funderstanding.com/constructivism.cfm)

Teacher Learning

We can no longer assume that teacher learning
occurs solely through receiving new knowledge.
Teachers, like other learners, interpret new content
through their existing understandings and modify and
reinterpret new ideas on the basis of what they
already know or believe. (Kennedy, 1991: 1)

Kennedy, M. M. (1991). An Agenda for Research on Teacher Learning.
Accessed 21 August 2008 from http://ncrtl. msu.edu/http/sreports/sr391.pdf
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The Conceptual Change Hypothesis

Prospective teachers' cognitions will be affected by
opportunities to notice and examine their entering
beliefs and by activities that encourage them to
recognize the differences between the ideas and
images they bring with them and those they are
offered on the course. (Posner et al., 1982)

Posner, G. J., Strike, K. A., Hewson, P. W,, & Gertzog, W. A. (1982).
Accommodation of a scientific conception: toward a theory of conceptual
change. Scientific Education, 66, 211-288.

The Congruence Hypothesis

The effectiveness of training is dependent upon the
correspondence between trainee's pre-existing
cognitions (especially beliefs) and the knowledge the
training is intended to convey. (Tillema, 1994:601)

Tillema, H. H. (1994). Training and professional expertise: bridging th
between new information and pr isting beliefs of h i
Teacher Education, 70, 601-615.
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Starting Points

= |nternational interest in teacher research
engagement

= Benefits of teacher research engagement widely
discussed

= Less is known about teachers’ beliefs about
research

® |mportant to understand these if teacher
research is to be promoted effectively
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Teacher Research in ELT

=  Teachers feel published research is inaccessible

= Teachers do not have time to do and read
research

= Teachers think research must be scientific
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Teacher Research in ELT

One teacher was quoted as saying they were

explicitly discouraged by “high ranking members
of the university” from “acting like professors and
publishing research”. (Allison & Carey, 2007: 70)

i
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Research Questions

=  What are the characteristics of ‘research’
according to ELT teachers?

= To what extent do teachers say they read
published research?

= To what extent do teachers say they do
research?

= What are teachers’ perceptions of their
institutional culture in relation to research?

i
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The Study

= Mixed methods study

= Questionnaires, written comments and
interviews

= 505 teachers of English from 13 countries
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The Sample

= All teachers of English

= Range of experience in ELT

»  31% with postgraduate qualifications
= Over 60% in state schools

= 36% working in universities

i
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Conceptions of Research

A teacher noticed that an activity she used in class did
not work well. She thought about this after the lesson
and made some notes in her diary. She tried something
different in her next lesson. This time the activity was
more successful.

Definitely research O Probably Research O

Probably not research O Definitely not research O
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What is Research?

A university lecturer gave a questionnaire about the use
of computers in language teaching to 500 teachers.
Statistics were used to analyse the questionnaires. The
lecturer wrote an article about the work in an academic
journal.

90% of the teachers said this was research.
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“it begins with a university lecturer, who gives a
questionnaire to other teachers about the use of
computers in language teaching. The sample —
500 people. Statistics were used, writing an
article in an academic journal — what more could
you want! “. (Turkey)
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“This is classic quantitative research: large
sample, statistical data analysis, and a very
public report”. (Japan)
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What is Research?

A teacher noticed that an activity she used in class did
not work well. She thought about this after the lesson
and made some notes in her diary. She tried something
different in her next lesson. This time the activity was
more successful.

48% of the teachers said this was research
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“This is what a teacher does almost everyday,
isn't it? It may be a starting point of research but
I would call it reflective teaching”. (Japan)
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What is Research?

Mid-way through a course, a teacher gave a class of 30
students a feedback form. The next day, five students
handed in their completed forms. The teacher read these
and used the information to decide what to do in the
second part of the course.

68% of the teachers said this was not research

i
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“Although possibly of some small use for the

“This is definitely not research. Data collection is
invalid since they’re just five out of thirty”. (UAE)
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‘Good’ Research

1 | The researcher is objective

Hypotheses are tested

The results give teachers ideas they can use

AN

Variables are controlled
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Reading Research

Often Sometimes Rarely Never
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Doing Research

60
50
40

% 30

20

Often Sometimes Rarely Never
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Reasons for Doing Research

= to find better ways of teaching

= to solve problems in my teaching

= it is good for my professional development
= | enjoy it

= |t will help me get a promotion

= my employer expects me to

i
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Reasons for Doing Research

= | do not have time to do research

= Most of my colleagues do not do research

= | do not know enough about research methods
= My job is to teach not to do research

= | need someone to advise me but no one is
available

i
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Reasons for Not Doing Research

“To date I have never felt the need”.
(Switzerland)
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Research Culture

Agree

Teachers feel that doing research is an important |  41%
part of their job.

Time for doing research is built into teachers' 38%
workloads

School of Education i
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Some Conclusions

= Teacher research is a challenging activity.

* ltinvolves planned, systematic, purposeful data
collection, analysis and sharing.

= lts primary purpose is understanding and improving
teaching and learning in the teacher’s context.

= Teacher research is more likely when certain conditions
exist.
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Some Conclusions

= Identifying and understanding these conditions is
important if we want to promote teacher research.

=  These conditions cover both factors internal to teachers
and those which are external.

= The challenges of teacher research may be best
addressed collaboratively and at a departmental or
institutional level.

= When appropriate conditions exist, the rewards are
sustained, productive teacher research and professional
development.
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Table 1: Sample of Teachers

Country N %
Australia 27 5.3
Mainland China 57 11.3
France 17 3.4
Hong Kong 23 4.6
Japan 33 6.5
Nigeria 26 5.1
Oman 64 12.7
Poland 39 7.7
Slovenia 31 6.1
Spain 63 12.5
Switzerland 44 8.7
Turkey 67 13.3
UAE 14 2.8
Total 505 100

Task 1: What counts as research?

Read each of the following descriptions and in each case say to what extent you feel
the activity described is research.

1. A teacher noticed that an activity she used in class did not work well. She thought
about this after the lesson and made some notes in her diary. She tried
something different in her next lesson. This time the activity was more successful.

Definitely not Probably not Probably Definitely
research O research O research O research O

2. A university lecturer gave a questionnaire about the use of computers in language
teaching to 500 teachers. Statistics were used to analyse the questionnaires. The
lecturer wrote an article about the work in an academic journal.

Definitely not Probably not Probably Definitely
research O research O research O research O

3. Mid-way through a course, a teacher gave a class of 30 students a feedback form.
The next day, five students handed in their completed forms. The teacher read
these and used the information to decide what to do in the second part of the

course.
Definitely not Probably not Probably Definitely
research O research O research O research O

1
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Task 2: How do you recognize good quality research?

1. Here are some characteristics which research may have. To what extent to you
feel each is necessary in order for a piece of research to be ‘good’?

I
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a. a large number of people are studied

b. hypotheses are tested

c. information is analysed statistically

d. questionnaires are used

e. the researcher is objective

f. the results apply to many ELT contexts

g. the results are made public

h. the results give teachers ideas they can use

i. variables are controlled

2. What other characteristics of research influence your decisions about how ‘good’ it

is?

Task 3: Doing and Reading Research

1. Here are some reasons teachers gave for doing research. Which do you think
were the most common?

as part of a course I am studying on

I enjoy it

it is good for my professional development

it will help me get a promotion

my employer expects me to

other teachers can learn from the findings of my work
to contribute to the improvement of the school generally
to find better ways of teaching

to solve problems in my teaching

i (e B W B« W o M K
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Here are some reasons teachers gave for not doing research. Which do you think
were the most common?

I do not know enough about research methods.

my job is to teach not to do research.

I do not have time to do research.

my employer discourages it.

I am not interested in doing research.

I need someone to advise me but no one is available.

most of my colleagues do not do research.

I do not have access to the books and journals I need.

the learners would not co-operate if I did research in class.
other teachers would not co-operate if I asked for their help.

ruiaies gl (e B U I « B0 BN © <
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Task 4: Research Cultures

1. An institution with a strong research culture supports teachers’ efforts to engage
in research; a weak research culture is one that discourages teacher research
engagement. Tick a box for each statement below to give your opinion about the
research culture in your institution.

Disagree
Not sure
Agree

Teachers do research themselves.

The management encourages teachers to do
research.

Teachers feel that doing research is an important
part of their job.

Teachers have access to research books and
journals.

Teachers have opportunities to learn about current
research.

Teachers talk about research.

Teachers are given support to attend ELT
conferences.

Time for doing research is built into teachers’
workloads.

Teachers read published research.

2. Which of these factors (or possibly others) do you feel have most impact on the
extent to which teachers in your institution can engage in research?
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Introduction

* On the convention theme: Tomorrow's Learners,
Tomorrow's Teachers: Autonomous Development
in College English Language Learning and
Teaching.

* Focus on teacher education for secondary school
EFL teachers

* Teacher education programs, teacher autonomy,
collegiality, community of practice, activity
theory, reflection, teacher cognition, etc.

Activities of

J

ACET SIG on Language Teacher Cognition (LTC)

Necessity of language teacher cognition research
Collaborative research about teacher cognition
Language (mainly English) teachers to share ideas

To know what language teachers think, know, believe
and do: teacher beliefs, teacher knowledge, teacher
learning, etc.

English teaching and learning in Japan
Reflective teaching, action research, etc.
Teacher development

Learner autonomy and teacher autonomy
etc.

Assumptions: influences on EFL teachers’ views
on autonomous development

» Teacher-centeredness

* Learner-centeredness

* Communicative language teaching
* The grammar translation method
* The audio-lingual method

¢ School culture/classroom culture
* The teacher education system

* etc.
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Appropriating conceptual and practical tools: A
case study of secondary school Japanese teachers
of English

— KURIHARA, Yuka

Teacher Development in Communities of Practice
— NISHINO, Takako

— FUSHINO, Kumiko (to read NISHINQ'’s paper)
Towards Professional Autonomy: Collegiality
among Japanese Secondary School EFL Teachers
— NAKATA, Yoshiyuki

Summary

* Questions and answers
* Simon’s comments
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Special Symposium 2
Appropriating conceptual and practical

tools: A case study of secondary school
Japanese English teachers

Yuka Kurihara (Tokai University)

S
Theoretical Framework

m Sociocultural theory
(e.g., Cole, 1985; Vygotsky, 1978)

Individual process of learning and its
social environments are mutually
interconnected and they are considered to
be a “single object” (Lantolf & Poehner,
2008, p4)

JEE
Theoretical Framework

m Activity theory

Person’s frameworks for thinking are
developed through problem-solving action
carried out in specific settings whose social
structures have been developed through
historical culturally grounded action
(Grossman et al. 1999, p4).

Why is activity theory useful in
Teacher education?

m Teachers’ learning to teach encompasses
multiple activity settings whose goals,
values, and practices may be overlapped
and competed within and across the
settings (Grossman et al., 1999)

—integrating diverse findings of teacher
education research from a larger
perspective (Grossman et al., 1999)

—dialectic negotiation of various demands
involved in teachers’ learning

(Kurihara & Samimy, 2007)

JEE—
Why is activity theory useful in
Teacher education?

m Teachers’ use of pedagogical tools which
mediate their learning toward the goals

m teachers’ appropriation of conceptual and
practical tools

(Grossman et al., 1999)
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Research Questions

m What are the teaching conceptions and
practices of Japanese EFL teachers who
participated in the U.S. in-service teacher
education (MEXT) programs?

m What various degrees of appropriation take
place when they adopt conceptual and practical
tools presented in the MEXT programs into their
classroom instruction?

m What sources and activity settings have
influenced the degrees of their appropriation?

N
Methodology

Research Design:

A combined qualitative and quantitative
methods approach (Creswell, 2003)

-Questionnaire (N=66)
-Qualitative case study

N
Methodology:

Qualitative Case Study Participants:

- 3 Japanese EFL teachers who participated in the
Japanese government sponsored overseas in-
service teacher education (MEXT) program

- 4 Program coordinators/trainers

- 2 School administrators in Japanese school
settings

e
Methodology: Sites:

- 3 senior high schools in Japan

- 6 month & 12 month MEXT programs offered in
North American universities (affiliated English
language programs)

e
Methodology: Methods

Qualitative Case study (August, 2005-May,
2006):

- Classroom observations of Japanese EFL
teachers

- Interviews with teachers, program coordinators/
instructors, and school administrators

- Teachers’ self-reports

- Document analysis (e.g., course syllabus,
Council [Ministry] reports)

JE—
Goals of the MEXT program:
Requirements from the MEXT

m To expose JTEs to teaching methodologies,
especially for teaching oral skills and how to
evaluate them

m To enhance JTEs’ English language skills

m To assist JTEs in pursuing research on English
teaching and learning

m To expose JTEs to North American culture
and society

(Holschuh & Romstedt, 2004)

12




Courses offered in the MEXT program

m English language classes in the ESL

program

m ESL Methodology course

m Research projects

m Observing classes in local public schools

m Auditing/Crediting (under)graduate level
courses in TESOL/Linguistics

Background of participants

Background of participants

acceptance rate
- “Zest for living”
-Writing & English 1l
for 2nd graders

Name Mr. Fujii Mr. Kato
Previous |-English focused -Night school
School course

Current -Senior high school -Senior high school
School -High university -High university/

collage acceptance rate
-Rule-bound for

exams
-Writing & Reading

for 3rd graders

Name Mr. Fujii Mr. Kato
Teaching 12 years 20 years
experiences
Year to attend 1998 2003
the program
MEXT Program A Program A
Program (6 month) (6 month)
n
Results:
Name Mr. Fujii Mr. Kato
Practical - Group/pair work - Worksheet
tools - Integration of skills |- Textbooks

- Visual aids
- Eishaku training

- Grammar instruction

Theoretical | -Problem-solving

Tools learning
-Language use in

real life situations
-Peer learning
-Multiple intelligences

-ldeas about

practice (Sagyo)
-Reviewing
-Multiple intelligences

Results
Name Mr. Fujii Mr. Kato
Challenges - Dissatisfaction - Different goals
for with his own across settings (MEXT

Appropriation | teaching program & school
approach before context)
the MEXT -Limited understanding
program of the principles of

-Differences in
learning between
ESL & EFL

tools

- Few opportunities to
try out the tools &
reflect on his practices
& application

Results: Why certain tools and varying degrees?

the MEXT program
- His own goals
-Teaching sites at
school

Name Mr. Fujii Mr. Kato
-Educational & - His personal &
Source of professional professional
Appropriation | backgrounds backgrounds
-Professional - MEXT program
development - Teaching sites at
before, during & after | school




Results
Name Mr. Fujii Mr. Kato
General Mostly Competing &
relationship overlapping conflicting
across/within
Settings

- Using various |- Using some

Attempts to

strategies

features of the

S
Conclusions:

Modes of appropriation

Teachers took various paths in appropriating the
pedagogical tools as they made a transition from
the teacher education programs to their own
teaching sites.

deal with available to him | tools which work
Problems - Reconstructing | at school
new knowledge | Relinquishing the
about ELT use of tools
19
" JEE
Conclusions:

Dynamic process of teachers’

appropriation

Teachers’ learning involves confluence of
individual teachers’ goals and histories
as well as activity settings in which their

learning to teach occurred.

Key Activity Settings of Teachers’ Learning to Teach

Backgrounds Goals
-educational
-personal
-linguistic

Interests

Other professional
development
opportunities

Local/National culture

-Course of Study education
-Local Board of Teachers’ Teaching
Education Learning practicum

Undergraduate
level teacher

to Teach
Teaching sites
-goals
-students

-colleagues
MEXT
program

Cross cultural aspects
-ESL/EFL learners

Pedagogical Implications:
For L2 teacher education programs

1. How to foster Japanese EFL teachers’
appropriation processes

2. How to develop effective teacher education
programs for the teachers

Conceptual level:

m The influence of programs can only be
viewed with other relevant sources and
activity settings

JE
Pedagogical Implications:

Practical level:
m Articulate and examine teachers’ beliefs about
EFL teaching and learning

m Understand the conceptual & practical tools and
the interplay between the two

m Try out the tools in teaching sites

m Reflect on their pedagogical application in their
appropriation processes (follow-up settings)
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INTRODUCTION

Background 1

1980s~: Need for communicative English skills

- 1987~ JET (Japan Exchange & Teaching) Program
- 1989, 1999 Revision of National Curriculum Guidelines

The Ministry promoted HS teachers’ use of CLT
v

2003~: Action Plan
-2003~2008 Intensive Teacher Training Program
attended by 60,000 secondary school teachers

v
Did Japanese high school teachers use CLT after
the intensive training program?

‘ INTRODUCTION )

Teachers’ Feedback on the Intensive Training Program 1

Having discussions with other attendants
was useful. (¥ =109)

Yes, 70%

Shin-eigokyoiku Kenkyukai, 2008

INTRODUCTION °

Teachers’ Feedback on the Intensive Training Program 2

Lectures provided useful information. (N = 109)

Shin-eigokyoiku Kenkyukai, 2008

INTRODUCTION °

Teachers’ Feedback on the Intensive Training Program 3

My | b more -
after the training program (N = 109)

HS teachers:
No > 74%

JHS teachers:
No - 64%

Shin-eigokyoiku Kenkyukai, 2008




INTRODUCTION !

Teachers’ Feedback on the Intensive Training Program 4

What do you think was useful in the program?:

-Discussions with teachers from various schools enabled
us to reflect on our lessons.

-It was stimulating to talk to JHS teachers.

-Mr. Tajiri’s lecture.

What do you think was problematic in the program?

- The content of the seminar cannot be adopted in class.

- The university professor’s lecture was unrelated to JHS class.

- The lecturer from a language school prepared us only for
TOEIC (standardized English tests).

- It was compulsory.

Shin-eigokyoiku Kenkyukai, 2008

INTRODUCTION

L Background 2

A survey shows that HS teachers did not frequently use CLT
(Nishino, 2009)

- “CoPs are more resistant to views of their evolution that are
not based on a deep understanding of their
practice” (Wenger, 1998, p. 290)

At local levels, Japanese HS teachers attempted to develop
and use communicative-oriented approaches (Nishino &
Watanabe, 2008)

More attention should be paid to locally appropriate
methodologies (e.g., Canagarajah, 2001; Holliday, 1994)

INTRODUCTION

Purpose of My Study

The purpose of my study: to investigate

- how four experienced Japanese high school
teachers generated context-appropriate
communicative methodologies

- how multimembership in CoPs influenced teachers’
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Conceptual Framework
Communities of Practice (Wenger, 1998)

Community of Practice (CoP): a group of people engaged in
social practice under joint enterprise. Learning can be seen
as active participation in the practice.

Mutlimembership: “we all belong to many CoPs: some past,
some current; some as full members, some in more
peripheral ways.” (p.158).

learning Two forms of connections among CoPs:
- Broker: a member of two or more CoPs and introduces
elements of one CoP into another.
- Boundary Object: artifact, document, etc., around which the
members of the different CoPs can organize their activity.
12
" RESULTS & INTERPRETATION
METHODS Multimembership of the Participants
Participants
Table 1. Participants A School
Ss’  Academic é Global TESOL
Age  Majorincollege Sex levelof Ss o Univ. Profs.
Aki 45 Russian F High Aki
Jun 48 English M/F  Mid Colleagues L9: School teachers

Koji 50 Eng. literature F Low-mid
Nao 49 Eng. literature M/F Low

Procedure Koii

Interviews & class observations (integrated English courses):
3 times for each teacher (Feb. 2006~Sep. 2007)

School documents, handouts, publications, emails, etc.

Japanese HS teachers TESOL MA holders

of English X

Teachers’ association




RESULTS & INTERPRETATION "

Multimembership of the Participants

Table 2. Characteristics of CoPs

Mutual Engagement

Joint Enterprise

Shared Repertoire

Community (interactions) (activities) (tools/artifacts)
Colleagues  class observation, grammar-translation, authorized
Englist ing/chatting ication textbook, handout,
Teachers) (entrance exams) syllabus
Teachers’ workshop/seminar, peace education journal, book,
association class observation, & self-expression, newsletter, e-mail
meeting, communication

RESULTS & INTERPRETATION

Table 3. L2 C ion That Took Place in the Classes | Observed
Activity Aki Jun Koji Nao
Classroom English

Asking a question

+
+

Wayaku-sakiwatashi* + + - -
+

Oral Introduction

Skit - - + -

Speech + - - -

Pair work in English + - - -

Note. +: used, - : not used.
*wayaku-sakiwatashi: Give Japanese translation of the text first and then
provide activities (e.g., Q&A & summary writing) that can be done in English.

RESULTS & INTERPRETATION °

Nao’s Profile

Nao’s profile:

- Taught at agricultural high school

- Majored in English literature at university

- Chairman of the local HS English Teachers’
Association

- Member of the New English Teachers’ Association

- Wrote 2 high school authorized
textbooks

RESULTS & INTERPRETAT

Nao’s Mutimembership

LT
)

{/ univ. professor

Global TESOL

Japanese HS teachers
of English

Nao’s wife

eachers’ associations,

RESULTS & INTERPRETATION

Procedure of Nao’s Lesson

Table 4. Procedure of Nao’s Lesson

Activity Time (min.)
Choral reading 5
Vocabulary review quiz 25

Oral introduction 20

Choral reading and translation Next lesson

Oral Introduction
- explains content of a textbook passage using the target language
(+ pictures, photos, gestures, and realia)
- asks students about the content or their opinions during/after explanation
* Teacher-fronted, Textbook-based, Interaction between a teacher & students

MERRIER Approach:
Mime (Use non-linguistic information),
Example (Show a concrete example),

Redundancy (Express the same message from
different angles),

Repetition (Repeat important information),

Interaction (Interact with students or make
students interact with texts),

Expansion (Paraphrase students’ utterances), and
Reward (Provide positive feedback)




RESULTS & INTERPRETATION

Nao’s Story 1: Learning from His Wife (1)

Secondary school: learned English through grammar & translation
1981~: used the grammar-translation method as a novice teacher
1986: met Michi, a HS teacher holding a TESOL MA.

(broker)

“Michi had an impact on my... what should |
say... my view of English education, my
English skills as well, and my professional
knowledge.”

| talked to her. [We] talked. | saw what she was doing.
We did activities together in teachers’ associations.

RESULTS & INTERPRETATION ZT

Nao’s Story 1: Learning from His Wife (2)

1986~: learned about SLA and TESOL from Michi’s books

found a Japanese version of Dérnyei (2001) interesting.
(boundary object)

| thought that this person [i.e., the author]
could publish books and become a
professor because he was good at putting
the things together. Teachers all know about
these [strategies]...[but] the book covers all
the strategies [teachers are using]... very
useful for me.

Nao’s tacit knowledge - professional knowledge

RESULTS & INTERPRETATION

Nao’s Story 2: Learning from an ALT

1987~: JET Program: Team-teaching with an ALT

ALTs: marginalized - treated as guest instructors or human tape recorders.

Nao visited an ALT’s home once or twice a month, and stayed overnight.
(broker)

Regarding the use of English in class, the ALT affected
me. There is a lot that I've learned from him. For example,
what words to use and what expressions to use.

I learned how to interact with students.
Seeing the ALT encouraging my students and
trying to draw their attention, | thought | had
to encourage and entertain my students more.

RESULTS & INTERPRETATION

Nao’s Story 3: Learning from Prof. Wata

1986~: joined the local HS Teachers’ Association and attended seminars.
learned Prof. Wata's MERRIER Approach.
(broker) (boundary object)

Mr. Wata is very good, good at giving an English lesson
using English. He is a leader in our prefecture.

I've known about the MERRIER Approach, but |
couldn’t use it. My ability was not high enough
[to use the approach]...l went to a seminar and
observed his model lesson... | modified the
approach and started to use it quite recently.

23

DISCUSSION 1

Nao’s Multimembership in Local CoPs
- belonged to multiple CoPs

- learned through doing with / talking to / observing other
members of CoPs (not through being taught)

- generated methodology appropriate to his context

Multimembership of Michi, the ALT, and Prof. Wata
- brokers: members of multiple CoPs
- marginalized vs. peripheral participation
- Michi and Prof. Wata contributed boundary objects

24

DISCUSSION 2

What do you think was impressive in the program?
-Discussions with teachers from various schools enabled
us to reflect on our lessons.
-It was stimulating to talk to JHS teachers.
- learning from members of the teachers’ CoP
-Mr. Tajiri’s lecture - broker

What do you think was problematic in program?
- The content of the seminar cannot be adopted in class.
- The university professor’s lecture was unrelated to JHS class.
- The lecturer from a language school prepared us only for
TOEIC (standardized English tests).
- lecturers from outside of the teachers’ CoPs
- It was compulsory.

Shin-eigokyoiku Kenkyukai, 2008
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CONCLUSION

Implications for In-service Teacher Education
- need of brokers

- guarantee time and opportunities for teachers to share
practices in their multiple CoPs

Further Research

- rich description of the structure of each CoP and teachers’
learning in it, esp. teachers’ associations

27
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Tomorrow’s Teachers: Autonomous Development in English
Language Teaching

(Miyagi University, Japan, September 8, 2010)

Towards Professional Autonomy:
Collegiality among Japanese Secondary
School EFL Teachers

Yoshiyuki Nakata

Hyogo University of Teacher Education, Japan

Dependence of learner autonomy
on teacher autonomy

* There is a symbiotic relationship
between learner autonomy and teacher
autonomy, but the promotion of learner
autonomy depends on the promotion of
teacher autonomy (Aoki, 2002; Benson,
2001, Little, 1995; Nakata, 2009¢; Smith,
2000)

Is it really so?

¢ The major misconception of teacher autonomy:

Teacher autonomy (confining its meaning solely to
“teachers’ capacity of being autonomous themselves
as professionals”)

may be a precondition
but not necessarily a sufficient condition for the

development of learner autonomy (Aoki, 2002; Aoki &
Nakata, forthcoming)

David Little’s definition
of language teacher autonomy

1. Autonomous teachers themselves need to know

what it is to be an autonomous learner.

2. In determining the initiatives they take in the

classroom, such teachers must be able to exploit
their professional skills autonomously, applying to
their teaching those same reflective and self-
managing processes that they apply to their
learning.

3. Such teachers must learn how to produce and

manage the many varieties of target language
discourse required by the autonomous classroom.

(Little, 2007, p. 27)

Teacher autonomy model:
Professional autonomy and teaching autonomy

Teacher autonomy

Professional autonomy
(the characteristics of the
teacher feeling/acting

professionally autonomous)

(the act of supporting student autonomy)

Three levels of readiness
for teacher autonomy

Behavioural

the extent teachers are in practice able to use
strategies and techniques for promoting learner
autonomy

Psychological

the extent teachers are determined to emplo
practices of promoting learner autonomy and to
acquire the skills and knowledge necessary to do so.

Situational
the extent teachers are aware of how best they can
promote autonomy in their learners
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Teacher autonomy: Three levels of readiness

behavioural

Social/ | Teachers’ i

cultural > professional/ i TeacherAutonomy
Context | personal

lives
psychological situational

Constraints and limitations inherent in secondary
school EFL classroom in Japan (Nakata, 2009a)

1. the EFL context

2. entrance-exam orientation

3. teacher-fronted instruction and whole-classroom
structure (the dominant mode, believed to be the most
successful)

4. more high-structure teaching than low-structure teaching
(e.g., grammar-translation method)

5. the trusting relationship between a teacher and learners
as an indispensable component

6. positivistic paradigm (top-down administration)

7. heavy workload (e.g., student advising, extracurricular
coaching, career guidance, and club activity coaching).

Why collegiality?

e “Children cannot effectively learn until adults
effectively get along.” (Martinez, 2004)

* “the work ... is hampered by a bureaucratic and
hierarchical operation structure”
(Savonmaki, 2007)

“Japanese teachers of English are so lonely.”
(Nakata, 2008)

Research goals

e toinvestigate what teachers do and what they
believe they should do in the classroom for
promoting their students’ autonomy

* toinvestigate what teachers do and what they
believe they should do for promoting their
professional autonomy

e to explore the missing aspect of teacher autonomy
(i.e., teaching autonomy).

Phase 1: the questionnaire survey

Teaching Experience
Less than 2 years 3

Sex Age
Males 39 Twenties 8

Females 35 Thirties 17 24 years 4
Forties 29 5—4years 10
10 — 14 years 6

i15—19years 17
20—-24years 18
25—29gyears 8
30 —34 years 6
More than 35 years 2

Total 74

The result of the questionnaire survey

¢ Snowball sampling strategy
e 4-point Likert scale format (to avoid central

tendency)

* Paired samples t-test were added to the
earlier analysis of the data(i.e., mean, SD,
z-score) (Nakata, 2009b).

(see word file)
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Phase 2: the focus-group interview
(and the same questionnaire survey)

Participants A B C B

Gender Male Female Female Fermale

Career Obtained his M.A. Second year of Firstyear of M.A.  Second-yearef
(in English M.A. program Program M-A—program

language
education)
six month ago

Teaching 22years, taught  20years, taught 16 years, taught ~ Neteaching
experience  rather high rather low rather low experience-except
achievers achievers achievers for most practiesm-er
of her careerbut  teaching
in recent years assistant;
taught at a school witkstarther
whose focus is careerasan
more on Enghish-teacher
communicative withinsicmenths
language teaching

Findings 1 : the potential of the focus group interview
and limitations in the self-reporting format of the
questionnaire

¢ “We teachers tend to mark them as important
on the questionnaire and it is difficult for us to
mark 2 on these items” (A-13).

* "I might have unintentionally overestimated
the frequency of strategy use on my mark,
perhaps because | did not want to hurt
myself” (B-45, 46).

Findings 2 : the realities inherent in the Japanese
EFL high school context

e Two or three teachers get together and
discuss the textbook to use for the semester.
However, in many instances, we only
negotiate how we together use it during the
semester. Once decided, we just follow
routine work. There are curriculum goals we
need to achieve until mid-term exam and final
exam. Everything seems to be predetermined
and unchangeable. (A-27)

Findings 3: agreat dilemma in the
pedagogical approach teachers employ

e Strictly speaking, even if teachers do employ the
grammar-translation method, it is okay as long as
their students succeed in passing the university
entrance exam. In short, the students’ entrance
exam results are everything. It is the reality. When
I was young, | was determined to employ the
communicative approach. But, as far as the
university entrance exam was concerned, the class
employing the grammar-translation method was
found to be much more successful than my class,
and then | was criticized for using such an
approach. (A-48)

Findings 4 : the realities inherent in the Japanese
school context

¢ Regarding Item 10, “Give learners chances to offer
opinions on what to learn in the classroom,” C
argued that students are not ready for this and
thus their comments on this matter in many cases
are likely to become mere complaints that may
destroy the whole classroom atmosphere (C-1).

e Several of the interviewees seemed to believe that
Item 2, “Help learners to set up their own learning
goals,” is unrealistic in their teaching context.

Findings 5: the major impediments to the development
of teacher autonomy — the lack of collegiality

[In the staff meeting] when one teacher suggested that
other teachers [who were teaching the same course]
should adopt the same approach, a senior teacher
warned a young teacher by saying “Are you telling
me what to do?” It was so hard for me to see that ...
because that young teacher had had no such
intention and [at the beginning of the same meeting]
the senior teacher had actually said, “We should
employ the same approach.” But that senior teacher
also seems to have had her own pride hurt. It was
terrifying to me ... After all, we young teachers have
to respect senior teachers and thus it is difficult for us
to tell them what we are doing in our classroom and
that we are in fact successful ... (C-6)
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e ... And, from these teachers’ point of view, a positive
response from the students may not always be
good; for them, the effectiveness of teaching is
measured by the students’ success in the university
entrance exam ... As B pointed out, there are
teachers who build a wall around themselves (B said,
“Yes, there are indeed”). | concur with what B just
said, that is, we should build a good and open
relationship where no one approach is singled out as
being better than other approaches. (C-6)

Findings 6: teaching autonomy—
an indispensable feature of teacher autonomy

First and foremost, teachers themselves need to have
such a concept, that is, of becoming autonomous
language learners ... In order to bring autonomy about,
... give teachers some practical demonstration whereby
they can experience its efficacy for themselves, and
some enthusiastic talk that will persuade them to
believe in the possibility that students can make
dramatic progress while still passing the university
entrance exam. Merely reading a paper stressing its
efficacy does not help because they have already their
own stereotypical view on this matter. (B-77-B-81)

Findings 7: a sign of professional autonomy and
teaching autonomy (more at psychological level
than situational and behavioural levels)

e “When | returned to Japan (after my study in the
U.S.) and started to study English at cram school, |
became aware of my lack of English proficiency
and thus the necessity of improving it further” (A-

73)-

e “| came to think I needed to improve not only
language proficiency but also teaching skills so that
I could help my students to enjoy my lessons. This
realization helped constitute who I am” (A-73).

Findings 8: a sign of teacher’s readiness promoting
autonomy in learners in an educational context

¢ | always believe that lifelong learners are those who love
learning English. That is why we need to give English
lessons which are enjoyable and stimulating to them.
Enjoyable, in other words, their sense of achievement ...
When they find English interesting and stimulating, they
naturally come to study English ... We have to map out
concrete measures for that and act them out. Therefore,
in order to cultivate autonomy in language learners,
teachers need to reconsider their lesson plans from their
learner’s perspective on one hand, while making also
some adjustment to the preparation to university
entrance examination on the other. (A-105)

Sense of agency

The developmental process of
“professional autonomy”(part of teacher autonomy)

Non-autonomous Teacher
1st stage : Having known how students feel about
his/her lessons and having learned from them,
Awareness 2nd stage: a teacher starts to reflect his/her teaching
and English, comparing with others;
3rd stage : enters a state of confusion or turmoil (lose
Collegiality self-confidence, may even start to believe that
he/she does not have to become autonomous);
4th stage : gradually starts to internalize what he/she
has discussed with colleagues;
sthstage : critically grasps the weakness and
strength of self and endeavours to become a
N  professional as a educator and an English instructor.
Autonomous Teacher (Nakata,2009c¢)

Collegiality required for teachers

With
themselves

With other
teachers

With students
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In conclusion:

For the development of “teacher autonomy™...

 Teachers needs to have a capacity to adapt teacher
autonomy for one’s own goal.

e Teacher educators need to help teachers first to
understand their learners, find intrinsic value in
promoting one’s own teacher autonomy, negotiate
with the constraints in the educational context for
promoting learner autonomy, then to understand
each other, and, by doing so, to become more
reflective in their practice.
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Descriptive Statistics

Learner Learner Paired
Item No.
/Importance /Frequency sample
Strategies for promoting learner autonomy Mean S.D. Mean S.D. t-test
1. Help learners to identify their own strengths and 353 055 273 077  8.40%%*
weaknesses

2. Help learners to set up their own learning goals 361 057 281 0.76  8.69***
3. Help learners to decide what to learn outside of 323 075 251 079 777
the classroom

4. Help learners to evaluate their own learning and
progress

5. Help learners to stimulate their own interest in
learning English

6. Help learners to learn from peers, not just from
the teachers

7. Help learners to become more self-directed in
their learning

8. Give learners chances to offer their opinions in
their learning

9. Help learners to discover knowledge in English
on their own rather than waiting for knowledge from  3.67 0.60 2.56 0.82 9.97***
the teacher

10. Give learners chances to offer opinions on what
to learn in the classroom

328 071 252 0.90 7.59%**

359 062 279 0.77  8.04***

285 0.68 2.23 0.77  6.24***

365 053 281 0.72  9.20***

238 079 1.86 0.85 5.29%**

260 083 1.89 0.79  7.09%**

Strategies for promoting professional autonomy

11. Identify their own strengths and weaknesses 381 043 312 0.90 6.90***
12. Set up their own learning goals 3.73 053 293 0.97  7.40***
13. Decide what to learn outside of the classroom 336 0.73 267 0.97 7.22%**
14. Evaluate their own learning and progress 3.79 041 272 0.90 10.29***

15. Stimulate their own interest in learning English 367 055 284 0.95 8.54%**
16_. Motivate themselve_s in improving teaching 378 045 3.05 081  7.40%%*
skills required for English teachers

17. Motivate themselves in improving English
proficiency required for English teachers

18. Learn from colleagues at the school and those
outside the school

19. Become self-directed in improving their

380 040 311 0.81 6.93***

368 055 274 0.84 9.21*%**

381 046 3.04 0.85 8.10***

teaching

20. l_3e_come self-directed in improving English 385 040 295 083  9.06%**
proficiency

21. Exchange opinions about the text with other 364 061 291 089  B8.09%**
teachers

22. Listen to learners’ voices (e.g., questionnaire)
and learn from them

23. Exchange opinions about the ideal lesson with
other teachers

347 080 256 1.00 7.20%**

362 062 255 0.83 10.29***

(p < .001 ***)
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